/\

JAPANFOUNDATION%% .B;r\i,u i 7

JF Standard for Japanese-Language Education
Guidebook for Users [New Edition]







JF Standard for Japanese-Language Education
Guidebook for Users [New Edition]

Table of Contents

Introduction

Chapter 1 Background Information

1.1 JF Standard for Japanese-Language EAUCatioN..........ccccccvvviiiiii 5
1.2 Understanding the JF Standard TrEE ......uuuiiiieiiiiiiiiiieie et e st e e e e snrrre e e e e e snerere e 7
1.3 Understanding the Six Levels of Language ProfiCiency........cccuvveviieiiiiiciiiiecie s 12
1.4 Understanding the Can-do CONCEPT ......uuiriiiiie it e e e s e e e e s snrrrrr e e e e e s e enes 14
1.5 Understanding the POMfOlO. . ...uiiviiiiiiiiiie e 25

Chapter 2 Putting It Into Practice

2.1 DESIGNING @ COUISE....ccii i e e ——— 39
(1) Considering course principles and OBJECHVES ........ccvvvviiiiii 40
(2) Considering learning contents in line with the objectives........cccvvee e, 41
(8) Considering assessment of learning aChiIEVEMENTS ...vuvvivieiiiiiiiieieeee e 44
2.2  Applying Can-dos 10 COUrSE DESIGN ..urrrriiiieeiiiiriiririeeessiiiinieeeeeesssrtirereeeessssnsrreereeessssnsensneees 49
(1) Creating a learning objective list and self-assessment checklist..........ccccvvevieeiiiviiiinnennnn, 49

(2) Creating assessment standards and assessment sheets to assess
Y0122 LNl L@ o0 31T T 55

Reference Materials

1. CEFR Common Reference Level: Self-AssesSSMENt Grid...........ocoveieooee oo 68
2. List of Categories for Language Competences and Language ACtVItieS ............oooovieiiiciien, 70
3. List of Characteristics for Each Can-do LEVEL ..............cc.cooiiiiiiiccie e 72
4. List of COMPEIENCE CAN-TOS .........coiviiiieiiiiie ettt 78
5. Common Reference Levels: Qualitative Aspects of Spoken Language USe ...........c..coeeevevveecnnn.., 83
=YY= 17 PSPPI 84

[Disclaimer regarding the use of the JF Standard]

The Japan Foundation is committed to ensuring the accuracy of the content of the JF Standard. Furthermore, the Japan
Foundation has taken much care in the creation of different kinds of content, such as text, photographs and illustrations that are
included in the JF Standard. However, please be aware that the Japan Foundation does not guarantee the completeness of the

When using the JF Standard for course design, curriculum writing, creation and implementation of tests, please be aware
that the Japan Foundation and the Council of Europe do not bear any responsibility over their accuracy and efficacy. The
responsibility lies solely with the implementing entities.






Introduction

This is a guidebook for users of the JF Standard for Japanese-Language Education (hereafter referred to as
the ‘JF Standard’) published by the Japan Foundation since 2010 based on the principle of ‘Japanese for
mutual understanding’. In promoting the Japanese language overseas, the Japan Foundation aims to achieve
greater internationalisation of the Japanese language, and to that end, has worked toward developing various
resources to support Japanese-language education. The JF Standard plays a central role in the development
of such resources.

Against the backdrop of the diversification of values and increase of interpersonal contact in modern society,
mutual understanding is becoming more and more important. We believe two competences are required in
order to achieve mutual understanding through language: competence in accomplishing tasks, which involves
what a person can do using language, and competence in intercultural understanding, which involves increasing
understanding of and respect for other cultures through encounters with various cultures.

The JF Standard is primarily focused on the competence that involves what a person can do using Japanese,
and presents levels of Japanese-language proficiency. It also highlights the importance of recording and
preserving each learner’s learning process so that they may reflect on it. By using the same framework to
describe language proficiency in a wide variety of Japanese-language teaching and learning contexts, learners
and teachers of the Japanese language around the world can see the level at which they are learning or teaching,
wherever they are in the world. In addition, by assessing the learners’ level of proficiency and reflecting on the
records of their linguistic and cultural experiences, their competences in accomplishing tasks and intercultural
understanding can be developed and assessed. If learners move to different places for college, study abroad
programs, or employment, they can communicate their learning achievements and proficiency accurately. The
‘JF Standard for Japanese-Language Education, Guidebook for Users [New Edition]’ was created with a view
to supporting such educational practices.

The development of the JF Standard began with a reexamination of the numerous research findings and educational
practices accumulated over the years. Since then, we have received a great deal of advice and cooperation from
Japanese-language education experts and institutions inside and outside the Japan Foundation, and applied
these in Japanese-language teaching and learning contexts. We would like to express our heartfelt gratitude for
their kind support. Going forward, we aim to enhance the content and improve the user-friendliness of the JF
Standard based on the feedback received from a broad range of users around the world.

Against the backdrop of a rapidly globalising world, we sincerely hope that by providing, through the JF Standard,
a common framework not only for learners and teachers of the Japanese language, but also for all people who
are interested in communicating in Japanese, Japanese will become an easier language to learn and teach.
Furthermore, through making the usefulness of the JF Standard clearer, we also hope to contribute to the
further development of Japanese-language education and the promotion of international mutual understanding.

The Japan Foundation
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Background Information







Background Information

m JF Standard for Japanese-Language Education

1.1.1 What does a ‘standard’ for language education entail?

Here, ‘standard’ for language education is broadly defined as ‘a guidepost that provides some form of framework
or guideline that is necessary for designing the environment for the teaching and learning of the language in
question, in line with certain objectives and principles related to the teaching and promotion of the language’. In
this context, what is of importance is the idea that a ‘standard’ provides a framework or guideline for designing
the educational environment of a language, but is not mandatory and does not have any binding force.

1.1.2 European initiatives that served as a reference when developing the JF Standard

The Japan Foundation (hereafter referred to as ‘JF’) developed the JF Standard based on the concepts that
underpin the CEFR, which serves as the basis of language education in Europe. CEFR stands for Common
European Framework of Reference for Languages: Learning, Teaching, Assessment, and presents a framework
shared by language education and learning institutions in Europe.

Since its publication in 2001, the CEFR has attracted attention not only in Europe, but also on a global scale,
and has seen practical application with various languages. The development of the JF Standard was based on
the concepts that underpin the CEFR, and Japanese-language proficiency levels are addressed using a similar
approach.

1.1.3 The JF Standard and ‘Japanese for mutual understanding’

The JF developed the JF Standard based on the principle of ‘Japanese for mutual understanding’, with the
aim of positioning the Japanese language as one of many languages within a society where people of different
cultures have to live alongside one another.

‘Japanese for mutual understanding’ has the following four characteristics.

(1) Considering communication as concerted action

Concerted action takes place when the sender and recipient of communications use the Japanese language
to perform a specific task jointly in a certain area or place. The competence necessary for performing this task
jointly is called the ‘competence in accomplishing tasks’. Competence in accomplishing tasks is a concept that
covers not only knowledge of the Japanese language, but also encompasses a wide range of competences
focused on the language behaviour involved in doing something using the Japanese language.

(2) Areas or places where concerted action takes place
In areas or places where language users perform communicative tasks, they choose to use the Japanese
language from among a wide range of options, such as various languages and their dialects.

(3) Encouraging communication among Japanese-language users regardless of nationality and
race

Such communication includes not only communication between native speakers and non-native speakers,

but also communication in the Japanese language among non-native speakers. Diverse use of the Japanese

language that is not based on an idealised model of the Japanese language spoken by native speakers, is

considered in a positive light.

uonew.oju| punoibyoeg |

asaueder 10} piepuels 4r

uoneanp3 abenbueq




uonew.oju| punoibyoeg |

uoneanp3 abenbuei-asaueder o) piepuels 41

(4) Through the study and use of ‘Japanese for mutual understanding’, learners gain
opportunities for exposure to languages and cultures that are different from their own
native tongue

In this way, learners are able to gain new viewpoints by considering multiple perspectives and looking at their

own cultures in a new light. The competence required to achieve this is called ‘competence in intercultural

understanding’.

1.1.4 The development of competences in accomplishing tasks and intercultural

understanding

The competences in accomplishing tasks and intercultural understanding are two competences necessary
for learning ‘dapanese for mutual understanding’. Here, competence in intercultural understanding refers to
the ability of senders and recipients of communications in the Japanese language to coordinate and make
adjustments mutually in a flexible manner. The JF Standard believes that these competences can contribute to
the creation of a society rich in diversity and can enable us to gain a spirit rich in humanity.

As shown in Figure 1-1, the JF Standard does not perceive the development of the two competences—
competence in accomplishing tasks and competence in intercultural understanding—as a straight line that
extends forward, but as a spiral that moves forward and backward. Furthermore, it considers that the two
competences develop in a loosely intertwining relationship with each other.

Figure 1-1 View of the development of competences in accomplishing tasks
and intercultural understanding

Competence in accomplishing tasks |

X 7
Competence in intercultural understanding | /

\ "4

In particular, the important elements of the JF Standard are the JF Standard Tree and the six levels of language
proficiency, including the Can-do database for each level, which place the focus on the development of the
competence in accomplishing tasks; and the portfolio, which is intended to foster competence in intercultural
understanding. These elements will be explained in greater detail on the following pages.
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m Understanding the JF Standard Tree'

The JF Standard was developed with the principle of ‘Japanese for mutual understanding’ at its heart. To achieve
mutual understanding, it is necessary to have the following two competences: competence in accomplishing
tasks and competence in intercultural understanding. The former considers what one can do using the Japanese
language and how one does it, and the latter considers how to increase one’s understanding of and respect for
other cultures through encounters with various cultures.

Based on this idea, the relationship between the CEFR concepts of ‘communicative language competences’
and ‘communicative language activities’ has been organised and expressed as a single tree as shown
below. The purpose of this is to facilitate educational practice that is aimed at improving learners’ competence
in accomplishing tasks in various teaching and learning contexts. The diagram shown in Figure 1-2 is called the
‘JF Standard Tree’.

Figure 1-2 JF Standard Tree
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Communicative language competences are depicted as the roots of the tree, and they support communication

through language. The JF Standard Tree shows examples of the components of communicative language
competences. Communicative language activities have their foundation in communicative language
competences, and spread like the branches of the tree. Actual language use activities are widely varied, and
examples of the main communicative language activities are shown in the JF Standard Tree.

The components of communicative language competences and main communicative language activities
expressed by the individual roots and branches of the JF Standard Tree are described as ‘categories’. There
are 53 categories of communicative language competences and communicative language activities in total.

1 The concepts and structure of communicative language competences and communicative language activities are based on those set out
in the CEFR.
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1.2.1 Communicative language competences (hereafter referred to as ‘language

competences’)

There are various ways of thinking about language competences. Based on the CEFR concept, language
competences in the JF Standard Tree are composed of the following three components: linguistic competences?,
sociolinguistic competences, and pragmatic competences®.

¢ Linguistic competences

Linguistic competences are competences related to elements such as vocabulary, grammar, phonology,
Japanese characters, and orthography. Language education has traditionally placed emphasis on these
competences. They comprise the following six areas of competences: lexical competence, grammatical
competence, semantic competence, phonological competence, orthographic competence and orthoepic
competence®.

e Sociolinguistic competences
Sociolinguistic competences are concerned with the appropriate use of language according to the relationship
with the other party or situation, and in accordance with various rules.

¢ Pragmatic competences

Pragmatic competences are captured by two competences: discourse competence and functional competence.
Discourse competence is the ability to assemble and control discourse (conversations). Functional competence
is the ability to use language appropriately in communication based upon an understanding of the roles and
objectives of language use (for example, to report facts, to persuade others, etc.).

1.2.2 Communicative language activities (hereafter referred to as ‘language activities’)

When learning and using a language, language competences are expressed in the form of language activities
that take place in real-life situations where language is used. These activities are classified into receptive activities
(hereafter referred to as ‘reception’) such as reading and listening, productive activities (hereafter referred to
as ‘production’) such as a ‘long turn’ when speaking and when writing individually, and interactive activities
(nereafter referred to as ‘interaction’) such as engaging in conversations and exchanging letters®. Examples
of the respective language activities of reception, production, and interaction have been classified into detailed
categories and presented in the JF Standard Tree.

There are also two language activities that are difficult to classify under reception, production, or interaction.
These are note-taking and summarising or transcribing of texts. These have been included as text-related
language activities (hereafter referred to as ‘texts’), as examples of language activities that involve both reception
and production.

Examples of communicative strategies (hereafter referred to as ‘strategies’), which facilitate the performance
of language activities through the effective use of language competences, are also shown for each of the three
categories of reception, production, and interaction. The role of strategies is to connect language competences
and language activities.

JF Standard uses ‘SFE#IEHRES]’.

3 While ‘pragmatic competences’ can be translated into various Japanese terms including ‘SBFgEST’, ‘SEFR/AES and ‘SEEMAES’, the
JF Standard uses ‘ZEFEEST.

4 Lexical range and reading ability are included as elements of linguistic competences, but there are no Can-do descriptions of these
competences for now.

5 In the CEFR, in addition to these three categories, there is a fourth category of mediation, which includes translation and interpretation
activities.
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1.2.3 Applications of the JF Standard Tree

In different teaching and learning contexts, thinking about which part of the JF Standard Tree to set as the
learning objective helps to clarify educational goals and makes it easier to capture the needs and learning
achievements of diverse learners. For example, it can help beginner learners of the Japanese language who
live overseas and have few opportunities to use the Japanese language to make progress with their learning,
while remaining aware of what they can or want to do using the Japanese language. Based on the needs and
objectives of the learners, there may also be situations where it is necessary to learn by focusing intensively on
a section of the branches or roots.

Among the learners, there may also be some who, despite acquiring separate competences and knowledge,
find it difficult to accomplish tasks through the complex combination of separate competences and knowledge
to suit the situation and context of language use. This is because they have not had sufficient opportunities to
use the Japanese language in real-life situations. In such cases, teachers can use the JF Standard Tree to check
the competences and knowledge that learners have already acquired, come up with a concrete idea of the
language activities that they can carry out using these competences and knowledge, and create more practice
opportunities for the learners.

Furthermore, when thinking about Japanese-language competences needed by university students studying
specialised disciplines in Japanese, for example, the JF Standard Tree can also be used to set out the concrete
language activities necessary for the target learners, and to set learning goals that are related to the language
competences supporting these activities.

Hence, we consider it important to apply the JF standard flexibly to suit the learning environment and needs of
diverse learners in various teaching and learning contexts.

Note that the language competences and language activities shown as the branches and roots of the JF
Standard Tree are not intended to be exhaustive or cover all aspects of communication through language;
rather, they are examples aimed at making it easier to understand and cope in language education settings.
Corresponding to the needs and learning environment of each teaching and learning context, new branches
and roots may be added to create new categories, while branches and roots that are considered to be no
longer necessary may be removed.

Moreover, when learners use language to communicate, they will have to accomplish tasks not only through
the language-related competences set out in the JF Standard Tree, but also through a complex combination
of non-linguistic abilities, such as the various knowledge and skills they have acquired through their personal
experiences. In Japanese-language education, there is a need to handle these competences in a flexible manner
suited to the learning environment and the requirements of the learners in each teaching and learning context.
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About the category numbers of language competences and language activities

The category numbers of communicative language competences and communicative language activities in the JF Standard
Tree start from the branches, which represent language activities, and increase towards the roots of the tree, which represent
language competences. Also, the numbers enclosed in squares signify general or comprehensive activities or competences,
while the numbers enclosed in circles stand for categories in which the activities and competences are further classified in more
detailed groups. (receptive activities: 1-11, productive activities: 12-19, interactive activities: 20-31, strategies: 32-38, texts: 39,
40 competences: 41-53)

The JF Standard presents sentences that describe the levels of Japanese-language proficiency as what the learner ‘can do’ in
Japanese, which are classified in the abovementioned categories. Can-dos within each category are further divided into six levels.
1 semantic competences’ and "2 orthoepic competences,” which are categorised as linguistic competences, are listed but
presently have no Can-do entries.

10
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Categories for communicative language competences and
communicative language activities
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m Understanding the Six Levels of Language Proficiency

This section aims to deepen understanding about the Common Reference Levels of the CEFR, which have
been adopted as a scale for measuring learners’ Japanese-language proficiency in the JF Standard.

The components of the language competences and the examples of the main language activities, shown on
each branch and root of the JF Standard Tree, are called categories. The JF Standard presents sentences that
describe levels of Japanese-language proficiency as what the learner ‘can do’ in Japanese, which are classified
according to the above-mentioned categories. The Can-dos within each category are further divided into six
levels in line with the CEFR.

Language proficiency is broadly categorised into the three stages of ‘A: Basic User’, ‘B: Independent User’,
and ‘C: Proficient User’. Each stage is further divided into two levels to make a total of six levels , m m
E, , and . These six levels, which serve as a scale for measuring language proficiency, are not spaced
out at equal intervals from one another. Instead, the width of m m, and E is greater than that of , ,
and 8 respectively, so [\, Bl and B are sometimes divided further into A2.1/A2.2, B1.1/B1.2, and B2.1/
B2.2 to make a total of nine levels. Figure 1-3 applies the Can-do levels to show how the language activity of
delivering a lecture or presentation changes across the different levels. The Can-do at each level helps us to
understand the language proficiency at that level, and what learners can achieve at different levels.

Figure 1-3 The six Can-do levels

Can present a
complex topic
confidently and
articulately to an
Can give a clear, audience unfamiliar
well-structured with it.
presentation of a
complex subject.

Can give a clear,
prepared
Can give a presentation.
prepared
straightforward
presentation on a
familiar topic

Can give a short, O .
rehearsed, basic within his/her field.

presentation on a

Can read a very familiar subject.
short, rehearsed

statement — e.g. to
introduce a
speaker, propose a
toast.

R
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The ‘CEFR Common Reference Levels: global scale’ shown in the following figure is helpful when you wish
to grasp a general idea of what the six levels cover. Also, the CEFR’s self-assessment grid is helpful when
checking the proficiency levels of learners (Reference Material 1).

Figure 1-4 CEFR Common Reference Levels: global scale

~
O Can understand with ease virtually everything heard or read.
O Can summarise information from different spoken and written sources, reconstructing
arguments and accounts in a coherent presentation.
O Can express him/herself spontaneously, very fluently and precisely, differentiating finer
shades of meaning even in more complex situations.
O Can understand a wide range of demanding, longer texts, and recognise implicit meaning.
O Can express him/herself fluently and spontaneously without much obvious searching for .
expressions.
O Can use language flexibly and effectively for social, academic and professional purposes. g
O Can produce clear, well-structured, detailed text on complex subjects, showing controlled g
use of organisational patterns, connectors and cohesive devices. =
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, =
O Can understand the main ideas of complex text on both concrete and abstract topics, 3_
including technical discussions in his/her field of specialisation. =
—
O Can interact with a degree of fluency and spontaneity that makes regular interaction with g
native speakers quite possible without strain for either party. =]
Q
O Can produce clear, detailed text on a wide range of subjects and explain a viewpoint on a ="
topical issue giving the advantages and disadvantages of various options. S
O Can understand the main points of clear standard input on familiar matters regularly —
encountered in work, school, leisure, etc. =
D
0O Can deal with most situations likely to arise whilst travelling in an area where the language E_
is spoken. =
O Can produce simple connected text on topics which are familiar or of personal interest. =3
(=}
Can describe experiences and events, dreams, hopes and ambitions and briefly give =2
reasons and explanations for opinions and plans. ;
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, =
Can understand sentences and frequently used expressions related to areas of most i
immediate relevance (e.g. very basic personal and family information, shopping, local i
geography, employment). ‘;
Can communicate in simple and routine tasks requiring a simple and direct exchange of ;.—h
information on familiar and routine matters. =
Can describe in simple terms aspects of his/her background, immediate environment and é
matters in areas of immediate need. @
,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,, )
=)
0O Can understand and use familiar everyday expressions and very basic phrases aimed at =
the satisfaction of needs of a concrete type. g'
O Can introduce him/herself and others and can ask and answer questions about personal L
AT details such as where he/she lives, people he/she knows and things he/she has.
O Can interact in a simple way provided the other person talks slowly and clearly and is
prepared to help.
\_ J
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m Understanding the Can-do Concept

Can-dos are sentences that describe levels of Japanese-language proficiency as what the learner ‘can do’ in
Japanese. In contrast with methods of measuring proficiency that are based on assessing the sentence forms
and grammar that the learner understands or the number of words or kanji characters they know, Can-dos
present examples of language competences and language activities that learners can accomplish at specific
levels of language proficiency, such as ‘can explain what he/she likes or dislikes about something’. This serves
as a guideline for measuring language proficiency.

This section introduces the Can-do levels, types of Can-dos, how to use them, and how to create Can-dos for
different situations.

1.4.1 What are Can-dos?

(1) Can-do levels

The six levels in the order of m m , , , and &4, from the lowest to highest proficiency, are used as
a scale for measuring language proficiency. By looking at the Can-do for each level, we can understand what
each level entails and what learners can achieve at different levels.

Here, we shall look at one activity example. Figure 1-5 is an example of the Can-dos for the language activity of

® Addressing audiences. Based on this, we can see the type of lecture or presentation that the learner can
deliver as they move to each new level.

Figure 1-5 The six Can-do levels ((® Addressing audiences)

Can present a complex topic confidently and articulately to an audience unfamiliar with it, structuring
and adapting the talk flexibly to meet the audience’s needs.
Can handle difficult and even hostile questioning.

Can give a clear, well-structured presentation of a complex subject, expanding and supporting points
of view at some length with subsidiary points, reasons and relevant examples.
Can handle interjections well, responding spontaneously and almost effortlessly.

Can give a clear, prepared presentation, giving reasons in support of or against a particular point of
view and giving the advantages and disadvantages of various options.

Can take a series of follow-up questions with a degree of fluency and spontaneity which poses no
strain for either him/herself or the audience.

Can give a prepared straightforward presentation on a familiar topic within his/her field which is clear
enough to be followed without difficulty most of the time, and in which the main points are explained
with reasonable precision.

Can take follow up questions, but may have to ask for repetition if the delivery is rapid.

Can give a short, rehearsed basic presentation on a familiar subject.
Can answer straightforward follow up questions if he/she can ask for repetition and if some help with
the formulation of his/her reply is possible.

Can read a very short, rehearsed statement — e.g. to introduce a speaker, propose a toast.

14
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(2) Types of Can-dos

Can-dos are illustrative descriptions of the language competences and language activities shown in the JF
Standard Tree. There are four types of Can-dos: Competence Can-dos, which indicate language competences;
Can-dos for Activities, which indicate language activities; Can-dos for Texts; and Can-dos for Strategies.

Can-dos that illustrate language competences

e Competence Can-dos...are the Can-dos represented by the roots of the JF Standard Tree, and illustrate
the language competences that are necessary for language activities. They are
classified into linguistic competences, sociolinguistic competences, and pragmatic
competences.

Can-dos that illustrate language activities

e Activity Can-dos............ are the Can-dos represented by the branches spreading from the JF Standard
Tree, and illustrate the specific language activities that take place in real life. They
are classified into reception, production, and interaction.

e Text Can-dos ................. are the Can-dos that interact between the branches for reception and production
on the JF Standard Tree, and illustrate the activities related to the summarising
or rewording of texts, such as note-taking and summarising. These are language
activities that mediate between reception and production, and it is difficult to classify
them under only reception, production, or interaction.

e Strategy Can-dos .......... are the Can-dos represented by the base of the branches for reception, production,
and interaction on the JF Standard Tree, and illustrate the strategies needed to use
the language competences to carry out the language activities effectively. They are
classified into reception, production, and interaction.

(3) Can-do categories

Each of the four types of Can-dos described in (2) above are further divided into smaller categories. Some examples
of categories for Activity Can-dos are the aforementioned ® Addressing audiences as well as ® Sustained
monologue: describing experience and ® Reports and essays in relation to production; @ Listening to
announcements and instructions and @® Reading instructions in relation to reception; and @ Informal
discussion (with friends) and @ Information exchange in relation to interaction.

The contents of Can-dos vary depending on the category. As an example, let us look at the m level Can-dos
for the activities @ Informal discussion (with friends) and @ Information exchange.

@ Informal discussion (with friends) @ Information exchange

e Can make his/her opinions and reactions | ¢ Can find out and pass on straightforward factual
understood as regards solutions to problems or information.
practical questions of where to go, what to do, or | ® Can ask for and follow detailed directions.
how to organise an event (e.g. an outing).

In contrast with communicating with other people about one’s own opinions and agreement/disagreement
with certain views in the case of @ Informal discussion (with friends), @ Information exchange involves
communication about information that is based on facts.

Competence Can-dos, Text Can-dos, and Strategy Can-dos can also be further divided into smaller categories.
To read more about which language activities and language competences are covered in each category, please
refer to the List of categories for language competences and language activities (Reference Material 2). You
can also gain a more in-depth understanding of the contents of the categories by reading the Can-dos for each
category.
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(4) Contents of Can-dos

Reading the Can-dos facilitates understanding not only of the characteristics of the categories described,
but also of the changes that occur as the learner’s proficiency advances. For details on the contents of the
Competence Can-dos, please refer to the List of competence Can-dos (Reference Material 4).

Looking at the contents of Activity Can-dos, we can see that they have the following structure. By understanding
Can-dos through looking at the structure of the Activity Can-dos, it will be easier to grasp the characteristics of
the descriptions for each category and level.

Structure of Activity Can-dos

Can-do = | Condition | + | Topic/Setting |+ | Object [+ | Action

Activity Can-dos are composed of the four elements of condition, topic/setting, object, and action, which are
described below.
Condition: Conditions needed to conduct the activity, such as consideration by the other party (speaking
slowly, etc.) and whether or not any preparations were made beforehand
Topic/Setting: Topics that are addressed and situations in which language activities are carried out, such
as everyday topics and meeting places
Object: Things that are listened to, read, spoken or written, such as letters, essays, news reports, lectures,
etc.
Action: Language activities such as listening and understanding, reading and understanding, speaking,
writing, and engaging in conversations

Here, let us look at the Can-dos related to levels | =% and m of @ Watching TV and film, which comes under
reception.

Condition +| Topic/Setting | + Object + Action

FEUAMEERK AADEDLET AFEI—, WEZHBNT
wo<be&, HBDEERICDOVNT BUEE —1—X BRTED
[FoEDELT " LR—hige *
LnuE ZLDTUEEHED

REINESH0) RSB OEHE FLEDZa2—X TEhon'd
FEAEZSBBL | + | BAD EHHED +
TLNBIFH5F

For example, if we look at the topic/setting and object, we see that a learner at m level can understand the key
points from news programmes on TV reporting events or incidents ([HREPEHEGI DI [T LEDZ1—RE
#81). In comparison, a learner at m level can understand most of the contents from many TV programmes
such as interviews, short talks, news reports, etc. ([ & 21— BULEE. Z1—AUIR—MIEED[LL<DTILE
ZE#81) about topics that the learner is interested in or concerned about ([A ADEIDE CandiEE]).

By looking at the characteristic expressions of these four elements, we can gain an understanding of the levels
for Activity Can-dos. For details about the characteristics at all levels, please refer to the List of characteristics
for each Can-do level (Reference Material 3).

(5) Links between each type of Can-do
As shown in the JF Standard Tree, Competence Can-dos, Activity Can-dos, Text Can-dos, and Strategy Can-
dos are interlinked.
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Considering the case of the language activity ® Addressing audiences covered earlier, for example, language
competences such as competences related to vocabulary and grammar, as well as the ability to construct and
compose discourse, will probably be necessary. Furthermore, language activities can be carried out more effectively
through the use of strategies such as thinking about methods of expression and monitoring one’s own speech.

Figure 1-6 shows the relevant Can-dos in the language activity ® Addressing audiences at the level. In
this case, three types of Can-dos are related: Activity Can-dos, Strategy Can-dos, and Competence Can-dos.
As an example of different language activities, in the case of taking notes while listening to a lecture, Text Can-
dos, which involve summarising and rewording texts, will also be relevant.

Figure 1-6 Links between types of Can-dos

Can give a prepared straightforward
presentation on a familiar topic within
his/her field.

(® Addressing audiences

Can work out how to communicate the
AT main point(s) he/she wants to get across,
ac fvities exploiting any resources available and
limiting the message to what he/she can
recall or find the means to express.

€ Planning

receptive
activities

strategies
N

com/ nunic: tive
I:inguage
co.npetences

Has a sufficient vocabulary to
express her/himself with some

circumlocutions on most topics
pertinent to his/her everyday
life such as family, hobbies

Can reasonably fluently
relate a straightforward
narrative or description as a
linear sequence of points.

€ Thematic development

and interests, work, travel and
current events.
@ Vocabulary range

Hence, the language competences required as well as the strategies and texts for the effective use of these
competences vary depending on the contents of the language activity. In other words, we can think about
language activities as a dynamic combination of different Can-dos in areas such as language competences,
strategies and texts. We can also consider the types of language activities that learners can carry out when they
have language competences and strategies of a certain level.
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1.4.2 Using Can-dos

(1) Using Can-dos to set learning objectives and assess learning achievements

i. Using Can-dos to set learning objectives

For mutual understanding in Japanese, it is necessary to have the competence in accomplishing tasks, which is
the ability to do something in a certain way using language. Activity Can-dos, which illustrate specific language
activities, can be used to set learning objectives aimed at developing the competence in accomplishing tasks.
While any type of Can-do can be used to set objectives, Activity Can-dos, which illustrate the language activities
that take place in real life, are especially easy to understand for learners and people who do not specialise in
language education, and therefore make it easy for teachers to objectively conceptualise class activities.

ii. Using Can-dos to assess learning achievements

For assessing learning achievements, the Competence Can-do category can be used as a reference when
establishing assessment criteria. Competence Can-dos can also be used to draw up assessment standards
and assessment sheets to measure the learner’s progress in attaining learning objectives. In addition, Can-dos
can be used in the self-assessment checklist that is carried out before and after a course, which allows not
only the teacher, but also the learner, to be aware of the objectives and assessment. This makes it possible for
both the teacher and the learner to see what the latter is able to do at the current point, what he/she wants to
become able to do, or what he/she has become able to do after the class.

Chapter 2 covers the methods of applying Can-dos to course objectives and assessments in detail.

(2) Points to note when using Can-dos
Take note of the following points when using Can-dos.

i. In addition to Can-dos, create other necessary elements

It is not possible to set objectives and conduct assessments using Can-dos alone. It is necessary to create the
language materials (lists of vocabulary, grammar items, etc.) required in order to carry out the actual educational
activities in each teaching and learning context. It will also be necessary to consider competences and other
elements that are not currently described in the Can-dos, such as specialised knowledge and learning ability, in
relation to the learners’ needs and objectives in various teaching and learning contexts.

ii. Comparing multiple types of Can-dos
Can-dos cannot be utilised effectively if only one type of Can-do is considered. It is important to take a broad
view encompassing multiple types of Can-dos, spanning different levels and categories.

By looking at multiple Can-dos for slightly different language activities at the same level, it will be possible to
understand the aspects of proficiency at that level and utilise the Can-dos accordingly. As seen in Figure 1-5,
taking a broad view of Can-dos for the same language activity in the same category, but across different levels
of proficiency, can help in envisioning specific language activities to suit the learning objectives and levels.

iii. Creating Can-dos that are suitable for your own teaching and learning context

Can-dos ultimately set out examples of language activities and language competences, and are not all-
encompassing. The categories of language competences and language activities are also not exhaustive.
Hence, it will be necessary to create new Can-dos to suit your own teaching and learning context while using
the categories of language competences and language activities as well as the existing Can-dos as a reference.
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(3) The role of JF Can-dos

The Can-dos provided through the JF Standard comprise Can-dos supplied by the CEFR (hereafter referred
to as ‘CEFR Can-dos’) and unique Can-dos created by the JF (hereafter referred to as ‘JF Can-dos’). CEFR
Can-dos consist of universal sentences that are highly abstract and extensive in breadth, and may sometimes
be difficult to apply to language activities in the Japanese language. In the JF Standard, we have created JF
Can-dos as Can-dos that set out specific language activities in the Japanese language, based on assumptions
about the scenarios where the Japanese language is used.

JF Can-dos cover Activity Can-dos from levels to E As the topics are given, the situations in which the
language activities take place are specific, making it easier to envision these activities based on the Can-do
sentences. For this reason, JF Can-dos are easier to use in Japanese-language teaching and learning contexts
in comparison with the abstract CEFR Can-dos. The following are the 15 topics covered in the JF Can-dos.

‘Me and my family’, ‘My home and around my home’, ‘Free time and entertainment’,

‘Lifestyle and life’, ‘Work and career’, ‘Travel and transport’,

‘Health’, ‘Shopping’, ‘Eating habits’, ‘Nature and the environment’, ‘Human relations’,

‘School and education’, ‘Language and culture’, ‘Society’ and ‘Technology’

(4) Minna no Can-do website

The ‘Minna no Can-do website’ is a database of Can-dos that have been developed for the JF Standard with
the convenience of users in mind. It is assumed that the main users will be those in the field of Japanese-
language education, such as Japanese-language teachers and programme coordinators. Using this site for
course design, lesson planning, and teaching material development makes it possible to incorporate Can-dos
into Japanese-language study that is aimed at accomplishing concrete tasks. The Minna no Can-do website
provides both CEFR Can-dos and JF Can-dos.

On the Minna no Can-do website, there is a section to search for Can-dos based on search criteria such as
levels and categories, as well as a ‘My Page’ section where users can edit their selected CEFR Can-dos and
JF Can-dos on their own.

‘Search for Can-dos’
You can search for Can-dos by specifying the search criteria, such as the kind of Can-do (CEFR or JF), level

(, m m , , ), type (activity, competence, text, etc.), and category (transactions to obtain goods
and services, reading instructions, etc.), and so on. You can also print out the selected Can-do list in Excel or
other formats.

‘My Page’

You can create a Can-do folder based on your purpose for using the Can-dos. In the folder, you can sort and
display Can-dos by level, category, and topic, create lists of Can-dos, view Can-dos across multiple levels, and
see the increase in language activities and complexity of topics as the learner advances in proficiency.

The Can-dos that you have created can be saved in ‘My Page’.
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1.4.3 Creating MY Can-dos

(1) What are MY Can-dos?

The CEFR Can-dos and JF Can-dos provided on the Minna no Can-do website can be used as they are in
various teaching and learning contexts, but it is also possible to create new Can-dos to suit each context. The
new and original Can-dos created by users for each teaching and learning context are called MY Can-dos.
Creating MY Can-dos makes it possible to set objectives for diverse contexts in a flexible manner.

To create MY Can-dos for setting objectives, it is necessary to have an understanding of the Activity Can-dos.
However, how do Activity Can-dos differ from commonly used statements of learning objectives and other
Can-dos?

As an example, assume that a teaching and learning context wishes to fulfil the following objectives.

a. Can read a narrative about an experience and talk about one’s experience on a holiday.

b. Can listen to a tape of a conversation taking place in a restaurant and understand its
contents.

c. Can use the sentence form ‘verb-fcZ&hi% %’ and the past tense of adjectives.

These are all examples of statements of objective that are frequently seen, but there is room for improvement
on several points when using them as Activity Can-dos.

The example of a. describes a language activity that takes place in real life, while b. and c. set out the goals to
be achieved as lesson activities so it is difficult to understand what the learner will achieve as the outcome of
learning. In particular, a sentence about grammar such as c. is difficult to understand in real life outside of the
classroom. If we were to think about what kind of real-life language activity the lesson activity in b. translates to,
and what kind of language activity can be carried out by using the grammar item in c., then it will be possible to
recreate the objectives as Activity Can-dos.

The activity itself is not a problem in a., but the inclusion of two activities, ‘reading’ and ‘talking’, in a single
statement makes it difficult to use it when considering the relative emphasis accorded to each activity or
assessing the progress in attaining the objective. Hence, it would be useful to divide this into two Can-dos.

None of the statements describe the degree of attainment, or the extent to which the learner can achieve the
objective. There are cases where this is omitted due to a tacit understanding between the persons involved
that ‘learners will have attained this level in this class’. However, there is a need to describe the level based
on a common scale of language proficiency if we aim to make the statement understandable to everyone
reading it. Examples of such descriptions include ‘can talk about it using short and simple words’ or ‘can talk
about it in detail’.

As explained above, it is useful if you have knowledge of the structure of Activity Can-dos as described in
section 1.4.1 (4) ‘Contents of Can-dos’, when you wish to review objective statements that have already been
established in the teaching and learning context, rewrite statements to link them with real-life language activities,
and create new MY Can-dos. Verifying the four elements of Activity Can-dos, which are condition, topic/setting,
object, and action, helps to clarify the objectives, and enables the creation of Activity Can-dos covering topics
and settings that suit the situation of the teaching and learning contexts and learners, and that indicate the
levels corresponding to the learners.
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(2) Creating a MY Can-do

Let us now look at how to create a new Activity Can-do (MY Can-do) using the structure of Activity Can-dos.
There may be occasions when you want to create a MY Can-do using a Can-do on the Minna no Can-do
website, and when you want to create a MY Can-do by revising an existing course or lesson objective.

The general process is shown in Figure 1-7.

Figure 1-7 Process for creating a new Activity Can-do

Is there a specific course or lesson objective?

J \J
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Method 1 | Creating a MY Can-do using a Can-do on the Minna no Can-do website
Let’s look at the steps for creating a MY Can-do when you wish to set a new course or lesson objective.

1. Envision the course that you want to design
For example, in the case of the following course:
‘The learners are university students from Thailand with proficiency levels ranging from
intermediate to advanced. The overall objective of the course is to improve their verbal
competency (particularly presentation skills)’.

v

2. Use the Minna no Can-do website to search for a Can-do that you can refer to
For example, you can find this Can-do on the Minna no Can-do website:
Can give a simple well-organised presentation describing one's country, town, etc. to a
group that is studying about one's country, for example, if preparations are made in advance.

Level:

Category: Production - @ Addressing audiences
Topic: Language and culture

2

3. Consider if the selected Can-do is suitable for your teaching and learning context
Consider if the topic and language activities described in the selected Can-do are suitable for
the situation in your teaching and learning context. If so, you can use the Can-do as it is. If not,
you will need to rewrite it on your own to adapt it to your teaching and learning context. Here,
we assume that you are rewriting the selected Can-do, so proceed to the next step.

uonjewuoju] punoibyoeg |

4

4. Rewrite the selected Can-do to suit your teaching and learning context
t Points to verify when creating a MY Can-do

Activity Can-do =| Condition |+| Topic/Setting |+| Object |+| Action |

| Object |+ | Action | .. Is the activity and category what you want to do in the course or lesson?
Do you want to work on presentations?
Or do you want to work on conversations with friends?

Topic/Setting ...Dge§ it match the peeds of the learners?
Is it likely to occur in the real lives of the learners?

+ Overall Can-do...Is the level too difficult or too simple?

1daosuo9 op-ueg ayj buipueysiapun

v

5. Completion of a MY Can-do
You have created the following MY Can-do!

Can give a simple well-organised presentation describing Thailand (geography, history,
culture, etc.) to a Thai culture study group comprising Japanese members, if preparations
are made in advance.

The following points were rewritten while keeping the level and category the same as the

Can-do used as reference.

* Made it easier to envision the specific situation by changing ‘group that is studying about
one’s country’ to a real ‘Thai culture study group’.

* Made it easier to envision what to talk about by making the topic more specific with ‘Thailand
(geography, history, culture, etc.)’.
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Creating a MY Can-do by revising an existing course or lesson objective

Let’s look at the steps for revising an existing objective that is already in use at the teaching and learning context.
4

1. Verify the course overview
For example, in the case of the following course:
‘The learners are high school students from Australia who are learning Japanese in Australia,
with levels ranging from certified beginners to intermediate. The overall objective of the
course is to improve their verbal competence (particularly presentation skills)’.

Verify the existing objective
For example, in the case of the following objective:
(E.g.) Can read a narrative about an experience and talk about one’s experience on a holiday.

y

2. Verify the language activity

Activity Can-do = Condition + Topic/Setting +| Object | + | Action |

Firstly, focus on the | Object |and | Action |. Clarify if the target activity is reception, production,
or interaction. Describe basically one activity for one Can-do. By doing this, you can make it
easier to think about the assessment method and also use a Can-do in combination with other
Can-dos. For example, the learning objective statement in the example shown above can be
divided into the following two statements.

(@) Can read and understand a narrative about an experience.
(b) Can talk about one’s experience on a holiday.
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The language activity in (a) is reception (reading). (b) can be considered from the perspective
of production in the sense of talking on one’s own, and from the perspective of interaction in
the sense of engaging in conversation with another party. Here, we shall select the language
activity in (b) and proceed to the next step.

¥

3. Verify the category of the language activity

Vs

Activity Can-do = Condition +| Topic/Setting |+| Object |+ | Action |

The language activity of ‘talking’ can possibly take place in various situations and scenarios.
To clarify if the language activity in (b) falls under production or interaction, let us consider the
[ Setting |.

e Talking on one’s own? Having an exchange with someone else?

e \Who is the other party? One person? Many people?

e What kind of situation is it? A casual conversation with a friend? A formal event?

Here, let us assume the situation of delivering a prepared presentation in front of a crowd,
to match the broad objective of the course set out in Step 1. In this case, the category will

1daouo9 op-ue) ayj buipueysiapun

be ® Addressing audiences, which comes under production (oral production). An actual
classroom activity for the learners of this course is assumed to be a scenario where they have
to speak in front of their classmates.

In this way, we have decided on the category of the language activity and clarified the

language activity.

Can make a presentation in front of classmates about one’s experience on a holiday.

¥
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4. Verify the level

Activity Can-do :| Condition |+| Topic/Setting |+| Object |+| Action |

Although the activity became more specific in Step 3, the target level of proficiency —that s,
how well the learner can do it—remains unclear. The level of proficiency can be indicated by
incorporating the characteristic expressions for the corresponding level into the four elements
of the Can-do structure (for details, refer to Reference Material 3: List of characteristics for each
Can-do level).

For example, taking reference levels and m as a reference, we have the following
characteristic expressions for production (oral production).

Condition Topic/Setting Object Action

; o WEFNEHNUCHE o Rik. EREIE. | Bl BEEHDT o BHLESECHND
8 nWTnnid, &8 B BELoKRE| LEvT—yav TEDTED
= UfetT Felbalzftslc o« BAFERNRDT
= A2 21T EDTED
= o BHDBADLEEIC
o B R D HEEEIC
§- 21T
3 o PUBINPAUN| e BHDBEDEDTE e HIREDRTD, |o I[EFILTTHMITHR
= R—y3av(ClF h| HEETOWNT RSB PTLE | RBTENTED
S SN HOEBNEVES |« BHDHHICETD| YF—vav o ERWHEEMRN, B

HHHH SEREICOVT MZEHRBITDED

TE?

Here, the target level is assumed to be m , SO the expressions ‘with practice in advance, and
if the listener is concentrating ([BEEFHEHL CEV TR HE LI ETJ)’ and ‘can give
a simple descriptions ([BELEEETIHRNSTENTED])’ are used.

. 4

5. Completion of a MY Can-do
You have created the following MY Can-do by revising and rewriting an existing objective.

7

Can make a presentation in front of classmates about one’s experience on a holiday, using
simple words, with practice in advance, and if the listener is concentrating.
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The following are the level, category, and topic for this MY Can-do.

Level: m

Category: Production - @® Addressing audiences
Topic: Language and culture

We have introduced the methods for creating new Activity Can-dos and revising existing objective

statements. Please use these as a reference for revising existing objectives and creating MY
Can-dos.
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B Understanding the Portfolio

A portfolio is a tool to record and preserve materials for the learner to reflect on their own learning process. The
learner conducts a self-assessment of their Japanese-language proficiency, records their own linguistic and
cultural experiences, collects relevant materials, and stores them in the portfolio. Based on these materials, they
can reflect on their own learning process and achievements.

1.5.1 Effect of using a portfolio

Using a portfolio is effective in the following ways:

e Enables the teacher and learner to share the learning objectives and learning process.

e Enables the learner to convey their learning achievements to date accurately when they move to a different
educational institution.

e Through the recording of self-assessment and experiences by the learner, it enables the learner to improve
their competence in accomplishing tasks and competence in intercultural understanding as well as their
autonomous learning ability and motivation toward learning.

e Enables the assessment of the learner’s achievements not only in Japanese-language proficiency, but also in
various knowledge and skills learnt in and outside the classroom.
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1.5.2 Structure of the portfolio

To enable the use of the portfolio as an evaluation tool in the teaching and learning context, it is important to
provide a structure and format that allow the learner to record, preserve, and reflect on their learning process. In
view of that, the JF Standard considers the portfolio as being based on the following three constituent elements:
assessment tables, record of linguistic and cultural experiences, and learning achievements®.

Figure 1-8 Structure of the the JF Standard portfolio

(1) Assessment
tables

(2) Record of linguistic (3) Learning
and cultural experiences achievements
List of

Self- Linguistic achievements
assessment and cultural
i experiences and
ohecklist ° learning Essays, reports,
presentation
Assessment scripts, etc.
standards Objectives
Assessment Le:éﬂg‘(gig:;”s Project
sheets outcomes

6 The JF Standard has created these three elements based on the European Language Portfolio, which is a tool for putting into practice
the CEFR approach in teaching contexts. For details on the European Language Portfolio, please refer to the JF Standard for Japanese-
Language Education (Trial Version) (2009, pp.68-91).
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i. Self-assessment checklist
Self-assessment checklists enable the learner to check their own Japanese-language proficiency at the
start and end of the course, as well as during the course.

ii. Assessment standards and assessment sheets for learning activities
The portfolio contains ‘assessment standards’ created by the teacher, and ‘assessment sheets for oral
presentations’ and ‘assessment sheets for essay activities’ that are completed after assessment activities.
The assessment sheets include not only those completed by the teacher, but also self-assessment sheets
completed by the learner and assessment sheets completed by other parties such as classmates.

(1) Assessment tables - (3) Learning achievements

i. Linguistic and cultural experiences and learning
By recording their linguistic and cultural experiences, learners can gain a greater awareness of languages
and cultures that are different from their own. This contributes to the acquisition of multiple perspectives
as well as new viewpoints and attitudes about their own culture, and the fostering of the intercultural
understanding competence. Even overseas, where learners have few opportunities to use the Japanese
language, learners can record indirect experiences such as reading comic books written in Japanese
and reading Japanese articles online.
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ii. Objectives, learning plans and reflections
To accomplish communication tasks using language, it is necessary to have various competences
and knowledge other than language, such as cultural knowledge, specialised knowledge, a
sense of values and aesthetics, and problem-solving methods. Giving a learner opportunities to
establish objectives based on their own needs and interests, implement them, and reflect on their
achievements throughout the course, can help to develop learners who are able to continue learning
these competences and knowledge independently.

(2) Record of linguistic and
(1) Assessment tables cultural experiences

Learning achievements in line with the course objectives and the learner’s own objectives are put into the
portfolio, including essays, audio materials such as presentations, tests, and project outcomes. In the case
of essays, everything written in class (such as notes to facilitate writing, original essays, rewritten essays,
etc.) are saved in the folder in some cases, while in other cases the learners select works they are proud of
to save in the portfolio. These learning achievements also serve as material for the next phase of learning. It
is useful to add a table of contents, such as ‘List of Achievements’, to categorise and organise the learning
achievements.

01]0J1404 3y} Buipuejsiapun
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1.5.3 Points to note when using the portfolio

Let us summarise the points to note when using the portfolio for educational purposes.

¢ Design the portfolio flexibly to suit the learner’s age, educational purpose, and objectives. Structure it taking
into consideration the links between the respective components, and devise a filing system that is easy to use
in various teaching and learning contexts.

e Teachers should conduct a full review among themselves on the assessment standards for learning activities,
and use and improve upon them repeatedly. This enables the enhancement of validity and reliability.

¢ Reflecting on learning achievements should not be left entirely to the learner’s individual initiative, but should
be incorporated as an activity within the course. Creating opportunities for a learner to reflect together with
teachers and classmates helps to continuously develop the learner’s ability to learn autonomously.

1.5.4 Concrete examples of portfolios

Let us look at examples of portfolios that were actually used in two training programmes that took place
in Japan—a programme for Japanese-language learners from overseas universities organised by the JF
Japanese-Language Institute, Kansai; and a programme for foreign Japanese-language teachers organised by
the JF Japanese-Language Institute, Urawa.

Programme for Japanese-language learners from overseas universities

4 N\
© Number of learners: 25-40
© Learner profile: Japanese-language learners from overseas universities
© Japanese-language proficiency: ’ ’
© Course duration: 6 weeks
© Number of teachers: 7-10
© Purpose: To make the best use of a short-term visit to Japan to

provide opportunities for Japanese-language learning
and the deepening of understanding about Japanese
society

© Programme objectives
The following three points were established as the programme objectives to be linked to
continued learning after the learners return to their home country.
(1) Gain greater confidence in using the Japanese language
(2) Consolidate previous learning and make new discoveries about Japanese culture and
society
(8) Think specifically about the objectives and methods of Japanese-language learning

© Main contents of programme
© Experiences/Exchange activities: Exchange sessions with university students, visits to
primary schools, home visits, etc.
© Japanese-language classes: Content that is linked organically to experiences and
exchange activities. Activities centred on discussions,
interviews, presentations, etc.
© Purposes of using the portfolio
To support autonomous learning that encourages learners to take the initiative in courses
that are centred on experiences and exchange activities.
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(1) Components of the assessment tables

Example 1 Self-assessment sheet for presentations

Presentations were delivered twice on this course. Self-assessment was carried out for the first and second
presentations using a self-assessment sheet (Example 1). By comparing these, learners were able to confirm
their own improvements and problems. The objective for this class was to attain the m level.

Example 1 Self-assessment sheet for presentations
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=3 ¢ Can select and put together an appropriate number of points for a 3-4 minute presentation, and speak
= (1) Structure and )
o in a coherent manner
contents

¢ Can give specific examples and reasons, and state one’s opinions

¢ Can speak using fixed form expressions that are usually used at the beginning and end of presentations,
(2) Expressions as well as speak to the audience using question phrases
used in the e Can speak using expressions that facilitate the easy understanding of the sequence of the narrative,
presentation comparisons, and the relationship between cause and effect
¢ Can speak without mixing informal expressions into the presentation

¢ Can make eye-contact while speaking
(3) Speaking style e Can speak with generally clear and easy-to-understand intonation and pauses although there are
some mistakes in pronunciation

¢ Can listen to presentations by other people, and check understanding of the contents as well as ask
(4) Q&A for details

¢ Can answer questions although it may take some time

(e Can explain keywords in the presentation that the listeners are not familiar with by showing images,

((5) Visual Aids) such as a photograph)
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(2) Components of the records of linguistic and cultural experiences

Example 2 Activity record

When students notice something new about culture, society and the Japanese language, they are asked to take
notes in the Japanese language or in their mother tongue using sticky notes. These are pasted in the ‘Notes’
column of the Activity Record. Every two weeks, they choose the items that have left a particular impression on
them, and write about them in detail in the columns ‘About culture/society’ and ‘About the Japanese language’.
Discussions and reflections on experiences with classmates in class, and further thoughts, are also recorded
in these columns.

Example 2 Activity record (Example of a completed record)
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Example 3 Learner’s objectives on this programme, and self-assessment

Learners discussed with the teacher and their classmates about the Japanese language and their experiences,
established their own objectives, and did assessments based on those. Firstly, at the start of the programme,
they filled in the things they wanted to do and learn on the programme, and established these as their objectives.
Then, at the end of the programme, they filled in the things they had accomplished and realised, and assessed
if they had attained their objectives. They also filled in their objectives after returning to their home country.

Example 3 Objectives on this programme and self-assessment (Example of a completed assessment)

(Filled in at the start of the programme)
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(3) Components of learning achievements

Example 4 Presentation scripts
This is an example of a presentation script created during the programme.

Example 4 Presentation script
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In addition, interview presentation scripts and materials were also saved into the portfolio.
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Essay activity on the programme for foreign Japanese-language teachers

© Number of learners: 13
© Learner profile: Japanese-language teachers who are non-native
Japanese speakers

@ Japanese-language proficiency: ,

© Hours of learning: 40 hours
© Number of teachers: 2
© Purpose: To provide opportunities for Japanese-language

learning and the deepening of understanding about
Japanese society, and to provide opportunities for
improving Japanese-language teaching competences

© Programme objectives
The following four points were established as the programme objectives.
(1) Improve ability to use the Japanese language
(2) Consolidate existing knowledge and introduce and apply new perspectives and methods
to improve Japanese-language teaching competences
(8) Deepen understanding of Japanese culture and society
(4) Encourage self-study after returning to their home country

@ Main contents of programme

Japanese-language (General Japanese, grammar), teaching methods, Japanese culture and
society, Japanese cultural experience programme

uonew.oju| punoibyoeg |

© Overview of ‘General Japanese’

© A lesson aimed at achieving the programme objectives (1) Improve ability to use the
Japanese language, and (3) Deepen understanding of Japanese culture and society.

« Contributes to programme objective (2) Consolidate existing knowledge and introduce
and apply new perspectives and methods to improve Japanese-language teaching
competences, through self-assessment of learning achievements and the creation of
opportunities to reflect on learning activities.

© Learning activities related to topics such as ‘Me and my Family’, ‘Travel and transport’,
‘School and education’, ‘Nature and the environment’ and ‘Intercultural exchange’ are
implemented in a way that ensures a balance of the four skills of reading, listening,
speaking, and writing.

© Presentation and essay activities are incorporated to summarise what was learned about
each topic.

01]0J1404 3y} Buipuejsiapun

© Purposes of using the portfolio
To evaluate learning achievements for the overall programme.
Here, we will look only at the section where the portfolio is utilised to assess an essay activity
in the General Japanese lessons.
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(1) Components of assessment tables

Example 5 Assessment standards for opinion essays and explanatory essays

In this class focusing on essays, activities were carried out on the writing of opinion essays and explanatory

Guidebook for Users [New Edition]

essays. Teachers considered the objectives of the essay activity for each topic using Can-dos, and produced
assessment standards for opinion essays and explanatory essays, as shown in Example 5. Details on the
procedures for using Can-dos to draw up assessment standards and assessment sheets are explained in

Chapter 2.

Example 5 Assessment standards for opinion essays and explanatory essays

Level achieved

Assessment criteria

Excellent
4

You did it! (B1)
3

Almost there
2

Work harder
1

descriptions and writes
detailed information,
concrete examples or
reasons in support of the
points he/she wants to
make.

continuously. Writes simple
stories and descriptions
using paragraphs, so

the structure is easy to
understand and read.

the relationship between
sentences is difficult

to understand, but it is
possible to comprehend
the overall flow.

Content Writes accurate and Writes concrete Can generally understand | Can vaguely understand
detailed explanations about | explanations in some detail | what he/she wants to what he/she wants to
the information that is about the information that | convey (wants to assert). convey (wants to assert),
required for what he/she is required for what he/she | There are points that but explanations are
wants to convey (wants to | wants to convey (wants to | need to be clarified for an inadequate and it is difficult
assert). assert). adequate understanding. to understand overall what
he/she wants to convey.
Structure Gives easy-to-understand | Writes several sentences There are sections where Writes isolated sentences

and words. Text is
unstructured.

Consideration for readers

Writes detailed explanations
and information required by
the reader. Uses creative
means to attract the
reader's interest.

Writes explanations and
information required by

the reader to convey the
message mostly accurately.

Does not provide
adequate explanations
and information required
by the reader, so there
are sections where the

message is not conveyed.

Writes fragmented
information, so it is difficult
to understand what he/she
wants to convey.

Vocabulary, grammar, etc.

Expresses his/her
thoughts and gives

clear explanations using
appropriate vocabulary
and expressions for the
topic, as well as complex
sentence structures.
There are no grammatical
errors that cause
misunderstandings.

Uses words and phrases,
expressions, and sentence
structures that are linked
to the topic correctly.

Style and orthgraphy are
appropriate for written
language.

There is unsuitable
vocabulary and
grammatical errors, but
these do not affect the
understanding of the text.

There are considerable
grammatical errors and
unsuitable words, phrases,
and expressions, making
it difficult to understand
the text.
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Example 6 Essay assessment sheet

Based on the assessment standards in Example 5, teachers created the essay assessment sheet shown in
Example 6, and learners conducted self-assessments of their own essays. Teachers corrected the essays, used
this essay assessment sheet to conduct an assessment, and input their comments. Teachers and learners then
met to discuss any gaps between the assessments by the learners and the teachers, and the teachers gave

advice to enable learners to continue with the learning process.

Example 6 Essay assessment sheet (example of a completed sheet)
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Score Content
Writes concrete explanations in some detail
7 about the information that is required for what
he/she wants to convey (wants to assert),
making it very easy to understand for the reader.
Can generally understand what he/she wants
3 to convey (wants to assert). As explanations are
—d inadequate, there are points that need to be
o clarified for an adequate understanding.
j=4] Can vaguely understand what he/she wants to o
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o
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QO 7 Writes simple stories and descriptions using
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(=) understand and very easy to read. ok r— o
=] ) -
There are sections where the relationship {
3 between sentences is difficult to understand, but . )
it is possible to comprehend the overall flow. Xtﬂﬁiééﬁ‘ifﬂﬁlﬂb‘wm@f?ﬁé BRs% 0 Za .
P . xzmtmt:._tma . — KEDURADMRMNE
g_ Writes what he/she wants to convey in point 3 o figg;éﬁa}ii?g
) 2 form, using short sentences and phrases with tu.‘. %
a basic connectors to link sentences.
—_ f
[ Writes isolated sentences and words. Text is L /3
o { unstructured. y} Ezjij'} t—
5' ] = T ot
({=] Score Consideration for readers ) / i
— - -
=3 Writes detailed explanations and information ot g‘*— | [REISEoT, ME e
| ) rEEEIE, BRI
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= o=
(=4 Writes explanations and information required v ;b«};] 5 73 Loy - BCEMTETEY. H
% 3 | by the reader to convey the message mostly & ) 13‘ 5 Z} :,ﬁ%;g;:?éf
= accurately. [T T S
. . LTS =Ly, - P
Does not provide adequate explanations and et = : §
2 information required by the reader, so there are o ErerS BERE TS 1
sections where the message is not conveyed. Rk / i
L
1 Writes fragmented information, so it is difficult to ;S c. .
B I
. . Rk Z
understand what he/she wants to convey o fasﬁsu ﬁ i Hreats, xﬁdu&'u Y /V,L A IEL ;%ggi’;:**” ;"!* i
EERBEE L 9 L . T
Score Vocabulary, grammar, etc. ks n kgﬁib A‘éi%*@;';:'*?ﬁi‘ ;Eg
B iﬁ!ﬁjggﬁ?g)l:zu:
Uses words and phrases, expressions, and . ) N
4 sentence structures that are linked to the topic m:’:, f’}x&ubmrnm\a BE
correctly. Style and orthgraphy are appropriate i Sy, xﬁéuﬁw;w i, '
for written language. et scendin,
L]
There is unsuitable vocabulary and grammatical °
3 errors, but these do not affect the understanding
of the text.
There are relatively many grammatical errors and
P unsuitable words, phrases, and expressions,
sometimes making it difficult to understand
the text.
Writes isolated expressions and sentences
that have been memorised. Does not use the
1 necessary words and expressions, and there
are many grammatical errors, making the text
difficult to understand.



JF Standard for Japanese-Language Education Guidebook for Users [New Edition]

(2) Records of linguistic and cultural experiences

Example 7 Reflecting on the essay activity
Using the following sheet, learners reflected on the overall essay activity and shared it with the class.

Example 7 Reflecting on the essay activity (example of completed reflection)

1 820 188okxe, éo#ﬂEEATaT<FéM ﬁnivmtctﬂaoayn‘
M%Eﬁfa' MA,LER L Bugf ERo 2R E

(1723 h¥ls 83§ 1= by Bi< ECzep mp A

~t%&<bﬁhit

2. E‘fq’ui—vmwc drsamvecen, Bolszuen, (g - ooz

BA: 037 77 1201 1 E)ﬂm*?_,{ (F232CH
I%Lkﬁftﬁu}

453 "%4 I 1% X 7%/?,5‘@5 57 el A Y.t 3“@
1. z,;;m; tozyd mm £513t04% 4313
cuh EAAE G5 ééz\épﬁ N TH,,

3. aaofigadgciGiecer. Bosuen m\ Y
Bi:oht's If CAR B 1- 5 % Lau L BB 7

tEiacy % ﬂl- " «u;“i# wa'h <y 2 LY
{ﬂkli’)’)z,

\/\/

AL

This section introduced the JF Standard portfolio, and examples of how the portfolio was actually used
in teaching and learning contexts as an assessment tool for learning achievements. It is important to
design a portfolio that is suitable for the course objectives and contents of the respective teaching
and learning contexts, and to improve on it while keeping in mind the educational effect.

There may be some learners who may initially be perplexed by the portfolio. However, they will
gradually become more accustomed to using it, and their self-assessment ability will improve over
time. Teachers can also actually use the portfolio to verify its effectiveness and significance.
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Chapter 2
Putting It Into Practice







m Designing a Course

Putting It Into Practice

Chapter 1 covered an explanation of the concepts underlying the JF Standard. Chapter 2 covers the procedures
for designing a course using these concepts. Figure 2-1 shows an overview of the course-design process.

Figure 2-1 Overview of course-design process

Allocation of content for each class

' 5 Setting up learning objectives for each
class

Examination of learning content

s
(1) Consider course principles Self-assessment
and objectives checklist
Establish course objectives
Establish target level e
s
(2) Consider learning content Learning
in line with the objectives objective list

(syllabus)

(3) Consider assessment of
learning achievements
When to assess
How to assess
What assessment items and
assessment standards to use
Consider possible uses of the

A 4

Assessment Minna no
standards Can-do
Assessment .
sheets website

M

portfolio

Use the portfolio to record and
preserve what was learned
during the course

(1) Assessment
tables

Self-
assessment
checklist

Assessment
standards
Assessment

sheets

and cultural experiences

(3) Learning

(2) ﬁecord of ﬁnguistic .
achievements

List of

Linguistic achievements
and cultural
experiences and
learning Essays, reports,
presentation
scripts, etc.

Objectives
Learning plans
Reflections

Project
outcomes
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As shown in Figure 2-1, the process of designing a course is divided into the following three stages:

(1) Considering course principles and objectives

(2) Considering learning content in line with the objectives

(3) Considering assessment of learning achievements
The three stages and their content are interrelated. As shown by the arrows in Figure 2-1, course design is
conducted while reflecting on the contents considered in the preceding stage and checking if it is related to the
present stage. Consistency of the process, from objectives to assessment, is ensured by engaging in course
design while considering factors such as whether the learning contents are in line with the objectives, whether
the assessment criteria and methods are appropriate for assessing the learning achievements, and whether the
objectives and assessments are linked.

When designing an actual Japanese-language course, how are the JF Standard Tree, Can-dos, and portfolio
used? Let us look at the process in detail based on the following hypothetical course.

Q
% Country A XXX Japanese Language School
Japanese-language Course for Adults

Information on the learners
® Learners
A total of 12-20 adults, consisting of teachers, businessmen, college students, and others.
Some of the learners have visited Japan in the past and others have not. Even those who have visited
stayed only for a short period from two weeks to one month.
® Learning background
All participants on the course have previous experience studying Japanese. Some studied Japanese at
this school, some studied at other schools in the past, and some studied on their own.
The participants can carry out very basic conversations with Japanese people although with some
struggles.
® Learning objectives and motivation
* To enhance one’s understanding of Japanese society and culture.
¢ To become able to smoothly communicate in Japanese with the Japanese people one meets through
work or in other situations.
e To be able to converse in a well-informed and easy-to-understand manner not only about simple
familiar issues, but on a variety of topics.

Information on the curriculum

® Course duration
Total hours: 42 hours (3 hours x 14 lessons)
However, in the first lesson learners go through orientation, and the last lecture is a summary of the
course. Therefore, the actual learning hours are 3 hours x 12 lessons.

® Teaching materials
There are no prescribed teaching materials. Teaching materials produced independently by the
teachers are used.

(1) Consider course principles and objectives

Firstly, decide on the course principles and objectives. Bearing in mind the social needs for the Japanese language
and learning objectives of the learners, consider which section of the JF Standard Tree to put the emphasis on.
Consider the course principles and objectives that suit the current situation and characteristics of the teaching
context, learning objectives of the learners, and other factors. For example, you can focus on production among the
language activities represented by the branches of the JF Standard Tree, or on developing language competences
such as vocabulary and grammar that are represented by the roots of the tree.

Next, check the level that learners are currently at by looking at the global scale (p.13) and the self-assessment
grid (Reference Material 1), and set the target level for the course.
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M In the case of ‘Country A XXX Japanese Language School

Japanese-language Course for Adults’
Looking at the global scale and self-assessment grid, the current level of the course learners was assumed to
be about level ©~, and the target level is set as level m In consideration of the given information about the
learners and curriculum, the following two points are set as the course objectives.

Course objectives

e To develop an ability to discern differences and similarities between one’s own way of thinking and the
Japanese mentality, as well as between the customs and culture of Country A and Japan by enhancing
one’s understanding of Japanese ways of thinking, customs and culture, and of the knowledge and
impressions the Japanese have of Country A.

* To develop one’s ability to converse, at length and in an easy-to-understand manner, with Japanese
people one meets through work, etc., not only about simple familiar issues, but on a variety of topics,
touching upon social and cultural differences and similarities between the two countries.

The ability to ‘converse, at length and in an easy-to-understand manner’ is captured in the JF Standard as
production (oral production) instead of interaction (spoken interaction). Therefore, by referring to the Can-dos
for production (oral production) at the level and the learning contents in commercial teaching materials that
seem applicable to the H level, ‘stating procedures, describing, and comparing’ was selected as a necessary
item for achieving the objective ‘converse, at length and in an easy-to-understand manner’.

(2) Consider learning content in line with the objectives

Here, while bearing in mind the course objectives, consider specifically the contents to cover, the order in which
to assign the contents on the course, and the contents learners will learn in each lesson and the objectives they
will work toward. When doing this, the Can-dos on the Minna no Can-do website serve as a useful reference. In
particular, as the JF Can-dos present specific language activities for situations in which the Japanese language
is used, they make it easier to envision the objectives.

Once the specific learning objectives for the lessons have been decided on, first, come up with an image of the
discourse model (including conversations and monologues) as an example for the realisation of the objectives. It
would be a good idea to come up with multiple discourse models for the target levels, instead of just one model.
The objective is for learners to use the discourse models as reference to enable them to develop discourse on
their own.

Next, based on the discourse models for the target level, consider the vocabulary, expressions, sentence forms,
and other elements that are necessary for achieving the objectives. Consider language items such as vocabulary,
expressions, and sentence forms by referring to existing teaching materials and the Competence Can-dos on the
Minna no Can-do website. Then, while gathering input materials, such as listening and reading comprehension,
decide on the combination and sequence of input materials, language items, and learning activities.

This is how you can conceptualise the learning contents. During this process, constantly reconsider and review
how a learning content connects with objectives and assessment, as well as with other learning contents.

When thinking about the vocabulary, expressions, and sentence forms for the learning
objectives based on Can-dos, you can refer to Marugoto: Japanese Language and
Culture (levels , m m) produced in line with the JF Standard.

https://www.marugoto.org/en
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M In the case of ‘Country A XXX Japanese Language School
Japanese-language Course for Adults’

1. Consider the assignment of learning items to each lesson

In this course, six topics are selected from among the JF Can-do topics with consideration given to the course
objectives and learning objectives, among other factors. These topics are ‘Me and my family’, ‘Work and career’,
‘Shopping’, “Travel and transport’, ‘Eating habits’, and ‘Language and culture’. These topics are covered over
14 lessons, with 3 hours x 2 lessons assigned to each topic. Among the six topics, ‘Me and my family’ is
used as a warm up. The language items are assigned to each topic as follows: ‘Stating procedures’ for ‘Work
and career’, ‘Describing’ for ‘Shopping’ and ‘Travel and transport’, and ‘Comparing’ for ‘Eating habits’ and
‘Language and culture’.

Table 2-1 List of learning contents for the ‘Country A XXX Japanese Language School’s’ course

[Course objectives] M To develop an ability to discern differences and similarities between one’s own way of thinking and the Japanese mentality, as well
as between the customs and culture of Country A and Japan by enhancing one’s understanding of Japanese ways of thinking,
customs and culture, and of the knowledge and impressions the Japanese have of Country A.
H To develop one’s ability to converse, at length and in an easy-to-understand manner, with Japanese people one meets through
work, etc., not only about simple familiar issues, but on a variety of topics, touching upon social and cultural differences and
similarities between the two countries.

[Target levels] m

) ) L . o Vocabulary/Sentence Social and cultural
Class | Hours Topic Learning objectives Learning activities o knowledge
1 ho?]rs (Orientation)
2 3 Can talk in some detail to a
hours | Me and my | Japanese person one has recently
3 family met about one’s good points and
3 hours bad points.
4 3 e | earn the necessary vocabulary
hours and presentation format
(discourse structure) by watching
some videos of employees P RO
Can explain in some detail to a explaining their work to new staff ° ﬁﬁ?ggjb‘%ﬁg 55
Japanese person who has recently members, as well as reading the . E:xpr\es_sions the‘\’é.
been dispatched from Japan about scripts of these videos. T
Wi the work of one’s department, e Consider the overall structure of |nd|(iate pro‘ied“rgs * Japanese corporate
ork and A ! ’ ) (FF.~Tho.~15 culture
career conveying information the Japa_nese they own presentations. . a o Work values of the
5 3 person should know and touching | e Write a scripit for a presentation | E : . that Japanese people
hours upon differences and similarities explaining their work to new staff r)\(pressm?s ta q P peop
between one’s firm and a Japanese members. show con rasAlgrL?
company. * n pairs, explain their work to %?g\] pBa(;SS%(g )
another person. ) °
e Explain their work within a group.
(Audio recording)
* Reflection
6 3 When shopping with Japanese
hours people, can explain in some detail
about popular specialty goods and
Shopping fashion in one’s own country, while
7 3 touching upon differences and
hours similarities with Japanese specialty
goods and fashion.
8 3 Can explain in some detail about
hours | Traveland | famous tourist spots to Japanese
3 transport tourists, taking into consideration
9 hours the information they have.
10 3 When eating with Japanese people,
hours can explain in some detail about the
Eati similarities and differences between
ating , )
habits one’s own country and Japan in
11 3 terms of dietary customs (manners
hours and food) by providing specific
examples.
12 3 When entertaining Japanese visitors
hours at one’s home, can explain in some
detail similarities and differences
Language | between the lifestyle and customs
3 and culture | (wedding ceremonies, regular
13 | hours annual events, etc.) of one’s own
country and Japan by providing
specific examples.
14 hoirs (Summary)
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Now, let us look at how the learning objectives are established, and the learning contents are reviewed, using
the topic ‘Work and career’ as an example.

2. Setting the learning objectives for each lesson
Based on the course objectives and the learning objective of ‘Stating procedures’, the learning objective for the
topic ‘Work and career’ is established as follows.

Learning objective

Can explain in some detail to a Japanese person who has recently been dispatched from Japan about the
work of one’s department, conveying information the Japanese person should know and touching upon
differences and similarities between one’s firm and a Japanese company.

Section 2.2 provides a detailed explanation of how to draw up a list of learning objectives using Can-dos.

3. Reviewing the learning contents

At the end of the lessons for learning about the topic ‘Work and career’, learners are required to deliver an
oral presentation based on the situation of ‘explaining in some detail to a Japanese person who has recently
been dispatched from Japan about the work of one’s department, conveying information the Japanese person
should know and touching upon differences and similarities between one’s firm and a Japanese company’. The
specific discourse model for the oral presentation is based on the m level, and the learning contents necessary
for attaining that are determined. The flow of lessons totaling six hours (3 hours x 2 lessons) is set out below.

Present the learning objective

Study of input materials such as listening/reading
comprehension, and language items, social and
cultural knowledge and discourse structure First three hours

Consider the overall structure of one's own
presentation

Create a script

Practice in pairs

Oral presentation Next three hours

Reflecting on presentation —

...Homework assignment
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Flow of lesson (first three hours)

1) Learners write what they know and their interests into the reflection sheet (p.46 Figure 2-3), including the
working style of the Japanese people, their attitudes toward work, etc., partly for the purpose of activating
background knowledge.

2) Watch a video (scenes of a Japanese person and a person from Country A, who works with Japanese
people, talking in the Japanese language about the contents of his/her work and attitudes toward work, etc.).

3) Check if learners have understood the contents of the video (after learners fill in the task sheet, they work
in pairs to check if the contents match, then check again with the rest of the class).

4)  While referring to the script of the video, learners study the vocabulary and expressions related to work, as
well as sentence forms for describing procedures and comparisons, etc.

5) Learners discuss, in their mother tongues and simple Japanese, the differences in attitudes toward work.
Organise the information that a Japanese person should know when working in a company in Country A,
as well as the differences and similarities between Country A and Japan.

6) Learners study the vocabulary, expressions, and discourse structure for making a presentation.

7) Learners write their presentation scripts while considering the overall structure of their presentations (if they
cannot finish it within the given time, it is completed as a homework assignment).

Flow of lesson (next three hours)

8) Based on the presentation script, learners pair up and explain to their partners the contents of their work.
They listen to each other’s presentations and ask questions.

9) Based on the questions, learners revise their presentation scripts, such as by supplementing the contents,
changing the vocabulary or expressions, and improving the connection between sentences. Once they
have completed the revisions, they practice speaking while looking occasionally at their scripts.

10) Learners explain the contents of their work within their groups. The parties who are listening ask questions
(the presentations are recorded and used for self-assessment and other purposes later).

11) Learners write in the reflection sheet about what they have realised or thought about through learning

about the topics, and share their reflections with their groups.

(3) Consider assessment of learning achievements

Consider when and how to assess the learning achievements. As the learning objectives, learning contents,
and assessment of learning achievements are interrelated, there may be cases when you return to step (2)
during the process of considering the assessment in order to make changes to the learning contents.
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M In the case of ‘Country A XXX Japanese Language School Japanese-language Course for Adults’
The learning achievements for this course are set as follows.

Assessment of learning achievements

1. Learners use the self-assessment checklist to conduct self-assessments at the start and end of the
course.

2. During the lessons, they deliver oral presentations on three topics (‘Travel and transport’, ‘Work and
career’, ‘Language and culture’), and conduct assessments using the assessment standards and
assessment sheet. For the remaining three topics (‘Me and my family’, ‘Shopping’, ‘Eating habits’), they
are only required to fill in the reflection sheets.

3. Asthe final assessment of the course, an oral test is conducted in the form of two role-play sessions. This
is used to assess the production (oral production) competence established as the objective of the course.
Regarding the assessment standards, the same standards as those used for the oral presentations
carried out in lessons are used.

4. For each topic, learners write down in the reflection sheets about the new things they have realised
through the course, and their thoughts about the mentality, customs and culture of the Japanese people,
as well as their own mentality, customs and cultures.

5. Learning achievements are assessed using the portfolio.

*The self-assessment checklists and the assessment standards and assessment sheets for the oral presentations are preserved

in (1) Assessment tables of the portfolio. The reflection sheets are preserved in (2) Records of linguistic and cultural experiences

of the portfolio. The presentation scripts and submitted materials, as well as the recorded audio materials are preserved in (3)
Learning achievements of the portfolio.
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1. Self-assessment through the self-assessment checklist
Learners use the self-assessment checklist to conduct self-assessments at the start and end of the course.
Section 2.2 ‘Applying Can-dos to Course Design’ covers details on how to draw up the lists.

2. Assessment of oral presentations for each topic

Of the six topics, learners are required to make oral presentations for the three topics of ‘Work and career’,
‘Travel and transport’, and ‘Language and culture’. These presentations are subjected to assessment. The JF
Standard Tree is used to determine the assessment criteria. Firstly, verify the categories of language activities
to be applied to the learning objectives and learning activities. Next, consider the categories of language
competences to support these language activities. Figure 2-2 shows the language activities to be covered
in the lessons, from among the language activities for production (oral production) at the m level, as well as
the categories of language competences selected as those necessary for the realisation of these language
activities. The method for drawing up the assessment sheet is covered in Section 2.2 ‘Applying Can-dos to
Course Design’.

Figure 2-2 Categories selected as the assessment criteria for production (oral production)

_[[Emaicando |

Production @ Addressing audiences

prod ctive
acti ities

. interactive
receptive L@ activities
activities

comm.nic.tive
lar.guage

cor (petences
Linguistic competences
@® Vocabulary range Pragmatic competences

ompetence
@® Vocabulary control | // -l @ Thematic development
@ Grammatical accuracy Can-do @ Coherence and cohesion

@ Phonological control @ Spoken fluency

~

3. Final course assessment (oral tests)

A one-to-one oral test between the teacher and learner is carried out as the final course assessment. One
role-play set in a workplace is carried out to determine if the learner is able to ‘state procedures’, while another
role-play is selected from among the topics of ‘Shopping’, “Travel and transport’, ‘Eating habits’, or ‘Language
and culture’ to determine if the learner is able to ‘describe and compare’. The two role-plays should take about
10 minutes to complete.

Using role cards, the teacher plays the role of a Japanese person in the conversational test. The learner aims
to explain, cohesively, in some detail, and in a monologue style, to the Japanese person information that this
person should know, touching upon differences and similarities between one’s firm and a Japanese company.
The test is recorded, and assessment as well as self-assessment are conducted by the teacher and the learner
respectively using the assessment sheet created in step 2.

Learners are likely to feel that the topics of “Travel and transport’ and ‘Language and culture’, which they
made oral presentations for in class, are easier to handle, while the topics of ‘Shopping’ and ‘Eating habits’ are
likely perceived to be somewhat more difficult. The teacher can choose which topics to use depending on the
learner’s level, or the learner can also choose on their own based on consideration of the topics that are more
relevant and necessary for themselves.
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4. Reflection sheet

To verify the achievement of the course objective, which is to ‘develop an ability to discern differences and
similarities between one’s own way of thinking and the Japanese mentality, as well as between the customs and
culture of Country A and Japan by enhancing one’s understanding of Japanese ways of thinking, customs and
culture, and of the knowledge and impressions the Japanese have of Country A,” learners fill in the reflection
sheet shown in Figure 2-3 every lesson. After that, they share their reflections in pairs and groups.

Figure 2-3 Reflection sheet

# A 8

svEYS—+ || emo______
<EHERE R WiFLxE ASE EBEXE>

1 iesime) orgrwssncEALT R,

BEAOHEBOLS 0, HRIHTIHIAIT20T, M2 TLITLPRKD B
- STEEWVNTHELES.

2 rymimm) oPEsBborEEALTIREL,

COMEYIERELT. HLRALECL, BRORAHEOBL, BULILLLE
=] BOTHELLS . BOLRIZ, S A~TTRLE->THELLD.

L=

o0

L LEESG S

5. Assessment through the portfolio

The self-assessment checklist, assessment standards, assessment sheets, reflection sheets, and presentation
scripts as well as recordings of oral presentations, and other items are stored in the portfolio. With regard
to storage methods, it is possible to organise the respective elements into files as shown in Figure 2-4 or to
summarise them in sheets based on the topics.

Figure 2-4 Structure of portfolio for this course

(1) Assessment
tables

Self-
assessment
checklist

(2) Record of linguistic
and cultural experiences

(3) Learning
achievements

Presentation
scripts

Reflection
sheets

Assessment
standards
Assessment ;
recordings
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Figure 2-5 summarises the assessment methods used in this course.

Figure 2-5 Overview of the course assessment for ‘Country A XXX Japanese Language School’s’ course

Course objectives

e To develop an ability to discern differences and similarities between one’s own way
of thinking and the Japanese mentality, as well as between the customs and culture
of Country A and Japan by enhancing one’s understanding of Japanese ways of
thinking, customs and culture, and of the knowledge and impressions the Japanese

Objectives have of Country A.

e To develop one’s ability to converse, at length and in an easy-to-understand manner,
with Japanese people one meets through work, etc., not only about simple familiar
issues, but on a variety of topics, touching upon social and cultural differences and
similarities between the two countries.

Target level m Self-assessment
> 7 ~ ~ checklist

Learning

activities
Stating procedures Describing Comparing
Mefa”ql my Work and career Shopping Eating habits
amily

Assessment ;
Reflection standards Reflection Reflection | Reflection
sheet Assessment sheet sheet 1 sheet

sheet Y/, 1
1 1 1 1
I I L L
1 1
1 1 i .
I I Describing Comparing
: : Travel and transport Language and culture
1 1
1 1
1 1 Assessment Assessment
1 1 standards Reflection standards Reflection
1 1 Assessment sheet Assessment sheet
L \ sheet sheet V),

~ ~ \ 7 - >
~ \ ’ -,
~ ~ \ V2 > ’
So \ ¢ R
\ Vs
S N \ ’ L <
~ \\ I’ -,
RN \ , 5 Assessment
Ssoos 0 L7 standards Self-assessment
Assessment checklist (—
M Final course assessment (oral test) sheet

Reflection
sheet
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Reference 1: Assessment criteria

For interaction (spoken interaction) at the m level, instead of @ Thematic development and
@ Coherence and cohesion, it may be better to include assessment criteria such as @ Sociolinguistic
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Figure 2-6 Categories selected as the assessment criteria for interaction (spoken interaction)

productive y
Interaction @ Informal discussion (with friends)

activities

— ivractive
receptive activities

activities a

comm .n ‘c.tive
larguge
cor.ipett nces

Linguistic competences
@ Vocabulary range

@® Vocabulary control
@ Grammatical accuracy

Pragmatic competences

Sociolinguistic competences @® Turn-taking

@ Phonological control @ Sociolinguistic appropriateness @ Spoken fluency
Reference 2: How to assess interaction (spoken interaction)
The role-play test developed by the JF in line with the JF O

£ 2 cusls e
BISTDETITRIEERADRIESH

Standard serves as a useful reference. This test can be

used to measure the competence of ‘spoken interaction’ HHekucferosioros
En @Erzb‘iﬂatuiﬁﬁi#ﬁﬂu

through role-play, based on the JF Can-dos. The learner’s Sngin peToBmLorE

competence can be assessed using the level standards S —

of the JF Standard, and design can be customised to 5500y soma s, s

a shop that you know, including details
about what kind of shop it is, why you

match the needs of each teaching context and learner. Tk htshop 2 g chce 6
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E Applying Can-dos to Course Design

Using the ‘Country A XXX Japanese Language School’ course as an example, this section introduces the
JF Standard Tree in the context of course design and looks at the following methods of applying Can-dos to
course design:

(1) Creating a learning objective list and self-assessment checklist

(2) Creating assessment standards and assessment sheets to assess speaking proficiency

(1) Creating a learning objective list and self-assessment checklist

Creating a learning objective list and self-assessment checklist using Can-dos makes it easier to conceptualise
the learning contents and assessment contents, and to share them between teachers and learners. They are
also useful for strengthening learners’ awareness of objectives, and in motivating them to learn. As the Can-dos
in the JF Standard are based on a common scale, it is also possible to compare them and share them across
different organisations and different languages.

The overall procedure for creating learning objective lists and self-assessment checklists is shown in Figure 2-7.

Figure 2-7 Procedure for creating learning objective lists and self-assessment checklists

| Creating a learning objective list | | Creating a self-assessment checklist
[ 1. Consider which Can-do categories match the course objectives
2. Select JF Can-dos from 2. Select CEFR Can-dos from
the Minna no Can-do website the Minna no Can-do website
3. From the list of Can-dos, select those to be set as learning objectives
}  (if necessary)
l Create MY Can-dos: Rewrite the contents of the Can-dos to suit the teaching context
[ 4. Convert the list of selected Can-dos into the required formats
The learning objective list The self-assessment checklist
is completed is completed

49

=
=]
=
=
=
(=]
()
QO
Y
(=1
[=]
(7]
—
(=]
Q
[=]
o=
=
(72
[92]
(=)
[12]
e,
(=]
=]

aonoe.id o ) bumngd 2




I ‘Country A XXX Japanese Language School Japanese-language Course for Adults’
— Creating a learning objective list —

1. Consider which Can-do categories match the course objectives

Look at the JF Standard Tree. As the objective of this course is to develop the ability to tell
others something in a cohesive manner, select production (oral production) from among the
Activity Can-dos, and then select the categories ® Sustained monologue: describing
experience and ® Addressing audiences from among the activities.

2. Select JF Can-dos on the Minna no Can-do website for

the relevant topics, levels and categories
Of the Can-dos from the categories ® Sustained monologue: describing experience and ® Addressing
audiences, select the Can-dos for the six topics covered on this course at the target level of the course, which
is m The six topics are ‘Me and my family’, ‘Work and career’, ‘Shopping’, ‘Travel and transport’, ‘Eating
habits’, and ‘Language and culture’. Table 2-2 shows a list of Can-dos (with topics assigned) selected from the
Minna no Can-do website, output in Excel format.
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Table 2-2 List of Can-dos (with topics) from the website output in Excel format

=l Za]V; EE | SEEE HFIU— Can-do A3 (3558 reEw o
Can introduce in some detail the functions of the
JF B1 JEE EH | REBVYREESE equipment, production processes, etc. when giving a TS

guest a tour of a factory belonging to one’s company.

Can introduce in some detail electronic dictionaries or
FEEP I T— 3 | other products to a customer at an electronics store or any

JF B1 b: 7
8D Bt =ID other workplace, and respond to anticipated questions ERERER
about the products, if preparations are made in advance.
Can introduce in some detail famous sights, local
. FEEP I T— 3 | specialties and other features when giving people a tour of, .
JF B1 | E® | Eh | P gning peop B

=ID for example, a famous sightseeing area as a professional
guide, if preparations are made in advance.

Can narrate to a friend about places one visited and
JF B1 JEED EH | BRERYPYEEESE events that occurred during a vacation etc., while giving RITERE
the friend a souvenir.

Can talk in some detail to a friend about something
JF B1 JEE) Bl | REBEVPYEEZED one just bought, such as an electronic dictionary, while ZL\W)
comparing it with the device one previously had.

N e o Can explain in sequence the recipe of one’s specialty dish, N
JF B | E® | EH |mmopsss P ; P pocialty A | g5

for example, to a friend.

. o Can narrate to a friend about events relating to or .
N B1 JEE) EH | BEROYEZED 9 Ssaexit

impressions of intercultural experiences.

aonoeid ojul } bumnd g

Can make a well-organized, simple speech at a speech
. EBEY I T— 3 | contest, for example, including episodes relating to .
JF B1 | E® | mm T . 9 ep g Smet

9D or impressions of intercultural experiences, if one has
prepared beforehand.

Can give a simple well-organized presentation describing
. EEPTILET— 3 |one’s country, town, etc. to a group that is studying about | __
JF BI | EE | EH | v growp v Smet

e ) one’s country, for example, if preparations are made in
advance.

3. From the list of Can-dos, select those to be set as the actual learning objectives

From among the list of Can-dos selected in Table 2-2, consider which Can-dos to set as the objectives for
lessons and select the ones that you require. If the selected Can-do statements are difficult, translate them
into the native language of the learners or rewrite them in simple Japanese while ensuring that the intent of the
contents is conveyed.

If there are no Can-dos to suit your objectives in the list, it will be necessary to create MY Can-dos using the
existing Can-dos in the list as a reference.
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@ Creating MY Can-dos

Using the list of selected Can-dos as your reference, create MY Can-dos like those shown below, changing
the Can-do topics if necessary and incorporating the characteristics of statements at the level and specific
examples.

Created MY Can-dos
‘Me and my family’
Can talk in some detail to a Japanese person one has recently met about one’s good points and bad
points.
‘Work and career’
Can explain in some detail to a Japanese person who has recently been dispatched from Japan about
the work of one’s department, conveying information the Japanese person should know and touching
upon differences and similarities between one’s firm and a Japanese company.
‘Shopping’
When shopping with Japanese people, can explain in some detail about popular specialty goods and
fashion in one’s own country, while touching upon differences and similarities with Japanese specialty
goods and fashion.
“Travel and transport’
Can explain in some detail about famous tourist spots to Japanese tourists, taking into consideration the
information they have.
‘Eating habits’
When eating with Japanese people, can explain in some detail about the similarities and differences
between one’s own country and Japan in terms of dietary customs (manners and food) by providing
specific examples.
‘Language and culture’
When entertaining Japanese visitors at one’s home, can explain in some detail similarities and differences
between the lifestyle and customs (wedding ceremonies, regular annual events, etc.) of one’s own country
and Japan by providing specific examples.

4. Convert the list of selected Can-dos into the format of a learning objective list
The list of Can-dos is converted into a list of objectives. Before sharing the list of objectives with the learners,
fields need to be added for items such as:

e Course title and dates

e Topics that assessment will be conducted on
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Figure 2-8 is an example of a completed list of learning objectives.

Figure 2-8 Example list of learning objectives

Learning objectives

XXX Japanese Language School

[Course objectives]
Il To develop an ability to discern differences and similarities between one’s own way of thinking and the

Japanese mentality, as well as between the customs and culture of Country A and Japan by enhancing

one’s understanding of Japanese ways of thinking, customs and culture, and of the knowledge and

impressions the Japanese have of Country A.

Il To develop one’s ability to converse, at length and in an easy-to-understand manner, with Japanese

people one meets through work, etc., not only about simple familiar issues, but on a variety of topics,

touching upon social and cultural differences and similarities between the two countries.

Name ( )
Class Topic Learning objectives
1 Orientation
2
. Can talk in some detail to a Japanese person one has recently met about
Me and my family \ ) .
one’s good points and bad points.
3
4 Can explain in some detail to a Japanese person who has recently been
Work and career | dispatched from Japan about the work of one’s department, conveying
[Assessment (1)] | information the Japanese person should know and touching upon differences
5 and similarities between one’s firm and a Japanese company.
6 When shopping with Japanese people, can explain in some detail about
Shopping popular specialty goods and fashion in one’s own country, while touching
7 upon differences and similarities with Japanese specialty goods and fashion.
8 Travel and o . ) .
Can explain in some detail about famous tourist spots to Japanese tourists,
transport L R X ) )
taking into consideration the information they have.
9 [Assessment (2)]
10 When eating with Japanese people, can explain in some detail about the
Eating habits similarities and differences between one’s own country and Japan in terms of
11 dietary customs (manners and food) by providing specific examples.
12 Lanauage and When entertaining Japanese visitors at one’s home, can explain in some
?:uItSre detail similarities and differences between the lifestyle and customs (wedding
ceremonies, regular annual events, etc.) of one’s own country and Japan by
[Assessment (3)] - ;
13 providing specific examples.
14 Summary

With this step, the creation of the list of learning objectives is completed.
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I ‘Country A XXX Japanese Language School Japanese-language Course for Adults’

— Creating a self-assessment checklist —

On this course, lists are created of Activity Can-dos, which indicate the concrete activities that are easy for

learners to conduct self-assessment on, and Strategy Can-dos.

1. Consider which Can-do categories match the course objectives

Look at the JF Standard Tree. In addition to the Can-dos from the two categories selected
for the creation of the list of learning objectives, ® Sustained monologue: describing
experience and ® Addressing audiences, select the categories of Strategy Can-dos that

are needed to achieve these objectives.

©Activity Can-do categories: Production (oral production)

® Sustained monologue: describing experience and ® Addressing audiences
@ Strategy Can-do categories: Production
@ Planning, € Compensating, and € Monitoring and repair

2. Select Can-dos on the Minna no Can-do website for the relevant topics, levels and
categories

Of the Can-dos from the above-mentioned five categories, select the Can-dos for level
level of the learners, and the Can-dos for the target level

, which is the current
. As the self-assessment checklist is used at the

start and end of the course, select the CEFR Can-dos for which the topics are not limited. Table 2-3 shows the
list of Activity Can-dos for the level selected from the Minna no Can-do website and the Strategy Can-dos
for the B1.1 level, output in Excel format.

Table 2-3 List of Activity Can-dos and Strategy Can-dos output from the website

aa | L~ | me [smEm|  pyou- Can-do X (3558)
CEFR B1 SEED EH RERDYEE XD Can narrate a story.
CEFR B1 SEED EH RERDYEEHED Can describe events, real or imagined.
. . Can give straightforward descriptions on a variety of familiar subjects within
CEFR | BT | EB | Eib |gmvymss an gne sag ? Y :
his/her field of interest.
N e Can reasonably fluently relate a straightforward narrative or description as a
CEFR | Bl | ®m® | B |EROWEEED . Y fuenty 9 ?
linear sequence of points.
CEFR B JEE) B | RERYEEZEED Can give detailed accounts of experiences, describing feelings and reactions.
CEFR B1 SEED EH RERDOYEZEED Can describe dreams, hopes and ambitions.
CEFR B JEE) B | RERvYEZEED Can relate the plot of a book or film and describe his/her reactions.
CEFR B JEE) B | RERYEEZEED Can relate details of unpredictable occurrences, e.g. an accident.
CEFR B sE8) B EEYPJLEYT—Y 3> |Can takt.e follow up questions, but may have to ask for repetition if the speech
e IS) was rapid.
I . — - _ _ |Can give a prepared straightforward presentation on a familiar topic within
. EBELILEYT—YaY
CEFR B1 JEED EH - 7 his/her field which is clear enough to be followed without difficulty most of the
e IS) ) ) ) o ) . .
time, and in which the main points are explained with reasonable precision.
Can work out how to communicate the main point(s) he/she wants to get
CEFR B1.1 bl EL |KREAEZEZD across, exploiting any resources available and limiting the message to what
he/she can recall or find the means to express.
WCEBEWT &=
CEFR B1.1 bl EH @E’? - _ - ) ft Can foreignise a mother tongue word and ask for confirmation.
DIFETHD
CEFR B1 1 s o (?_%L\%_Giﬁ{b\ C &7Z) i | Can use a simple world meaning sorﬁet’hing similar to the concept he/she
DFETHED wants to convey and invites ‘correction’.
CEFR B1.1 Wil EH B DF:EZTE Y —79 5 | Can start again using a different tactic when communication breaks down.
CEFR B1.1 bl =3 EH BODFsEZTE_SY—79 B | Can ask for confirmation that a form used is correct.
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3. From the list of Can-dos, select the items that will actually be covered in lessons

Select the Can-dos that are closely related to the learning objectives and learning contents. If the selected
Can-do statements are difficult, translate them into the native language of the learners or rewrite them in simple
Japanese. For this example, we shall proceed to the next step without rewriting the Can-dos.

4. Convert the list of selected Can-dos into the format of a self-assessment checklist
The list of Can-dos, like the table in 2-3, is converted into the format of a self-assessment checklist. Fields need
to be added to the self-assessment checklist for items such as:

e Course title and dates
e Name of learner

e Self-assessment by learner (creating multiple fields is recommended so that the learner can conduct self-
assessment during different periods, such as at the start and end of the course)

e Explanation of inserted symbols

Figure 2-9 is an example of a self-assessment checklist that has already been created.

Figure 2-9 Example of a self-assessment checklist

Self-assessment checklist

XXX Japanese Language School

Name:
A2 | First day | Last day B1 | First day | Last day
) ’ L o Can give straightforward descriptions on a variety of
Can give short, basic descriptions of events and activities. n . L ¥ .
familiar subjects within his/her field of interest.
Can describe plans and arrangements, habits and Can reasonably fluently relate a straightforward narrative
routines, past activities and personal experiences. or description as a linear sequence of points.
Can give detailed accounts of experiences, describin
Can explain what he/she likes or dislikes about something. X 9 . P 9
feelings and reactions.
Can tell a story or describe something in a simple list of
1% oints. Can describe everyday aspects of
2 p, X ryaay asp . Can describe dreams, hopes and ambitions.
S | his/her environment e.g. people, places, a job or study
2 | experience.
Can give a prepared straightforward presentation on a
Can give a short, rehearsed presentation on a topic familiar topic within his/her field which is clear enough
pertinent to his/her everyday life, briefly give reasons and to be followed without difficulty most of the time, and
explanations for opinions, plans and actions. in which the main points are explained with reasonable
precision.
Can cope with a limited number of straightforward follow Can take follow up questions, but may have to ask for
up questions. repetition if the speech was rapid.
Can work out how to communicate the main point(s)
Can recall and rehearse an appropriate set of phrases he/she wants to get across, exploiting any resources
from his/her repertoire. available and limiting the message to what he/she can
recall or find the means to express.
2 Can use an inadequate word from his/her repertoire and Can foreignise a mother tongue word and ask for
'05; use gesture to clarify what he/she wants to say. confirmation.
I
& Can use a simple word meaning something similar to the

concept he/she wants to convey and invites ‘correction’.

Can start again using a different tactic when
communication breaks down.

Can ask for confirmation that a form used is correct.

Legend
(@) Confident O Candoit 2 Difficult v Will work on it j

With this step, the creation of the self-assessment checklist is completed.
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(2) Creating assessment standards and assessment sheets to assess speaking proficiency

On this course, assessments are conducted through oral presentations for three out of six of the topics, which
are ‘Work and career’, ‘Travel and transport’, and ‘Language and culture’. Let us look at the procedure for
creating the assessment standards and assessment sheets for the oral presentations, using the topic ‘Work
and career’ as an example.

The Can-do for the learning objective of the topic ‘Work and career’ states ‘Can explain in some detail to a
Japanese person who has recently been dispatched from Japan about the work of one’s department, conveying
information the Japanese person should know and touching upon differences and similarities between one’s
firm and a Japanese company’. An oral presentation is delivered to assess if the learner has been successful in
achieving this objective, based on the following hypothetical scenario.

‘A new employee from Japan has joined the company that you are working in. You have been tasked with
explaining the work of your department. Please explain, in as much detail as possible, what kind of work the
department engages in and how this work is done. In addition, convey information that the Japanese person
should know and touch upon differences and similarities between your firm and a Japanese company’.

Let us now create the assessment standards to assess this assignment. The procedure is shown in Figure 2-10.

Figure 2-10 Procedure for creating assessment standards and assessment sheets

Creating assessment standards

( 1, 2
1. Determine the assessment criteria (1) 3

Wo d
sessment 1 2 2 M
> criteria Work harder Almost there Excellent
So Can explain in shor, simple | G Sfbiainin some detall | Gan explain in some defall | Can explan in a wel-o 'y
~ rson g dnd in a simple list of points to | to a Japanese person winx o]
r ~ o has recently been T 2 TEpatoned | manner to a Japanese person
jspatched from Jas#th about | recently been dispatched from | from Japan about the work of | who has recently been

e work of gge®diepartment, | Japan about th , conveying | dispatched from Japan about
weyiga flormation the | depart Te conveying - | nformtion the the work of one’s department,

e person shouid know | infge®ion the Japanese person should know ant whie conveying information
he

o
Ji

briefly touching upon rson shouid know and
ai d simiariies, aif o one's fim and touching upon
befjveen one's fim and similaitis between ones firm | and a Japanese company. | ciffeges and similarities

2. Determine the assessment criteria (2)

v .

/ \
( Cd Canfinake a sigfiple list of (Can describe and explain Can explain and describe Can speak in latively fluent
’ poings and cgfinect simple things by connecting things in a linear, simple: and coherent malgner, though
. - 5 cxprssongfo sentences | sentences using common | manner by connectng severl [ne main points s\ a near
3. Determine the levels to be used 1 oy ung sffie comectve | connectve expression: ‘25 using connective | seauence.
exprabsiofls such as ~T (and) | as Z105 (@so)and G 5 s suchas T

and $ofout. (however). oy, - DS (after that),
and ~#52 (in the event that).

in the assessment standards

Gan foflvey to soms extent | Can rygiiffo other person [ Gan condust a eltively long [ Can convey what one fishes
whatlpb wishes to express | uggeStand what one wishes | conversation in an easy-to- | to express relatively effftessly
and dhlly out short dialogues G say if the conversation understand manner without | and continue the convdrsation

. irthelcRic is familer, thoeh * | is short, though one often | any major diffcultes, though | without any help, thou }w one
towhithe | pauses, repeats, and there may be pauses or may pause or struggl
appr #or make | rephrases. rephrasing in an effort to make.
( fasofiaky @ the grammar and vocabulary
A accurate.

4. Use the Minna no Can-do website to

that f sufficknt enough to | vocabulary to deal with work- | vocabulary to convey what one | in expressing corgfflex ideas

#s Jdl X use vocabuiary | Has and can use enough Has and can use enough [Though there ?«a difficulty

. corfon X | s ity vt xress vt e o, o
select Can-dos from appropriate levels SO cfricaioNgoout ones | basi, reated matters, tough here | e enough vafbbuiary o
worl y roundabout
. . P expressions. express afut work-related
and categories, and write the selected .
7 Caffuse soveral samsné\ Can use simple sentence | Can usa frequently used Copflee grammar faiy
H h t forghs. Though there are Jorms correctly, though sentence forms fairty rately in familiar situations,
Can-dos into the assessmen oot st et N v somerepete|sccrmon 1 Scaion s novon ers s Soms
Sh e et fOFm at ciffar what one is trying to say.  the mother tongue.
in say simple short ‘Can speak with pronunciation [ Can speak with pronunciation | Can speak with clear
rases and sentences with | that is clear enough for the clear enough for the other and easy-to-understand
Inderstandable pronunciation, | other person to understand | person to understand, though | pronunciation, though there
fhough the influence of the most of what one says, there are some noticeable are some traces of one's
mother tongue is evident though there is still some: traces of one's mother tongue | mother tongue and mistakes
' understand.

5. Rewrite the Can-dos to make them
more understandable p

A

The assessment 6. Create an assessment sheet
standards are - aes e e as s e ) based on the assessment
completed standards

v

The assessment sheet
is completed

L
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I ‘Country A XXX Japanese Language School Japanese-language Course for Adults’
— Creating assessment standards and assessment sheets —

On this course, an assessment standard format such as that shown in Table 2-4 below is used. It sets out the
assessment criteria on the vertical axis, and the level of achievement on the horizontal axis.

Table 2-4 Example of a format for assessment standards

——

Level of achievement

Assessment criteria

Now, let us look in detail at the procedure for creating assessment standards.

1. Determine the assessment criteria (1)

First, prepare the criteria for assessing the level of achievement regarding the Can-dos for production (oral
production) at the m level, which is the target level for the course. This criteria, named ‘Contents/Activities’,
is used to assess the level of achievement for tasks, and includes criteria on intercultural understanding. The
Activity Can-dos (refer to MY Can-dos on p.51) at the target m level, are used as-is in this criteria.

Work and career: Can explain in some detail to a Japanese person who has recently been dispatched
from Japan about the work of one’s department, conveying information the
Japanese person should know and touching upon differences and similarities
between one’s firm and a Japanese company.

Travel and transport:  Can explain in some detail about famous tourist spots to Japanese tourists, taking
into consideration the information they have.

Language and culture: When entertaining Japanese visitors at one’s home, can explain in some detail
similarities and differences between the lifestyle and customs (wedding ceremonies,
regular annual events, etc.) of one’s own country and Japan by providing specific
examples.
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2. Determine the assessment criteria (2)

Next, establish the language competences that are necessary for achieving the Can-dos for production (oral
production) at the m level, as the assessment criteria. On this course, the following categories from among the
Competence Can-dos are considered to be important, and are therefore selected as the assessment criteria
(Figure 2-2, p.45).

Competence Can-dos

e Linguistic competences * Pragmatic competences

@ Vocabulary range @ Thematic development
@® Vocabulary control @ Coherence and cohesion
@ Grammatical accuracy @ Spoken fluency

@ Phonological control

If the names of the categories selected from steps 1 and 2 have long names, rewrite them as necessary to
make them easier to understand, and insert them into the fields for assessment criteria. On this course, they
have been revised as follows.

e Linguistic competences

@ Vocabulary range, ® Vocabulary control = Combined as ‘Vocabulary’
@ Grammatical accuracy — ‘Grammar’

@ Phonological control — ‘Pronunciation’

¢ Pragmatic competences

@ Thematic development (Unchanged)
@ Coherence and cohesion (Unchanged)
@ Spoken fluency — ‘Fluency’

Seven items are set out in the vertical axis of Table 2-5 as the assessment criteria for this course: ‘Contents/
Activities’, ‘Thematic development’, ‘Coherence and cohesion’, ‘Fluency’, ‘Vocabulary’, ‘Grammar’, and

‘Pronunciation’.

Table 2-5 Example of a format for assessment standards (with the assessment criteria inserted)

Assessment criteria

Contents/Activities

Thematic development

Coherence and cohesion

Fluency

Vocabulary

Grammar

Pronunciation
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3. Determine the levels to be used in the assessment standards

On this course, four stages are set as the levels of achievement for the assessment standards: ‘4. Excellent’,
‘3. You did it”’, ‘2. Almost there’, ‘1. Work harder’. Level , which is the target level for this course, is positioned
as stage 3 of these four stages, while stage 4 represents a slightly more advanced level than [zi]. This is
because learners are more motivated if they are able to visualise their next goal.

Table 2-6 Example of a format for assessment standards (with the levels of achievement inserted)

o 1 2 3 4
( Assessment criteria L )
Work harder Almost there You did it! Excellent/

Contents/Activities

Thematic development

Coherence and cohesion

Fluency

Vocabulary

Grammar

Pronunciation

The assessment standards for this course are created using the Can-dos for level m which is the target level,
and the Can-dos for level , which is the current proficiency level of the learners. However, in cases where
there is a significant gap in the proficiency levels between different learners, reconsider the range of the levels
and use the Can-dos from levels to é instead, for example.

4. Use the Minna no Can-do website to select Can-dos from appropriate levels and categories
and write the selected Can-dos into the assessment sheet format

From among the Can-dos for the respective linguistic competences @ Vocabulary range, @ Vocabulary

control, @ Grammatical accuracy, and @ Phonological control, and the respective pragmatic competences

@ Thematic development, @ Coherence and cohesion, and @ Spoken fluency, output those at the

and levels from the Minna no Can-do website and insert them as items for the vertical axis in the format

shown in Table 2-6.

Depending on the category, there may be just one Can-do for two levels of achievement because the and
m levels are not divided into sub-levels (A2.1, A2.2, B1.1, B1.2). There may also be cases where there are
multiple Can-dos for one stage. For these stages, the Can-dos can be inserted directly into the format without
any changes.
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Table 2-7 below is an extract of the list of Can-dos output from the Minna no Can-do website.

Table 2-7 Extract of list of Can-dos output from the website

p g
=
=)
=
@ | L~ | me | smEm| HFAU— | Can-do A (358) 3
CEFR Iy s | = —_iﬁ’lﬁb‘f%%’l% Can ]ink groupy)s of words with simple connectors like ‘and’, ‘but’ S
(7« RO—REES) and ‘because’. =
[=8
— Can use the most frequently occurring connectors to link simple [=)
CEFR A2.2 B | EBAEED (5 7\:':: 28h) sentences in order to tell a story or describe something as a ff._
7A Re simple list of points. =}
(o)
- —BMEEERE i i i i i =)
CEFR 1 wn |mmaen| M4 & fEER t Can link a series of shorter, dlscrelte simple elements into a =
(4 A0—REEH) connected, linear sequence of points. A
D
= Pronunciation is generally clear enough to be understood despite o
CEFR A2 BESD EIE’;DAE 5 BEROERE a noticeable foreign accent, but conversational partners will need 8
A to ask for repetition from time to time. =3
=}
SEBE Pronunciation is clearly intelligible even if a foreign accent is
NS [=]/=] T
CEFR B BET) MEES EROLE sometimes evident and occasional mispronunciations occur.
SEEE | . Can control a narrow repertoire dealing with concrete everyda
CEFR AD 455 :luib SEl EEDBEN L I rrow repertoir ing wi 1 veryday
MIBES needs.
= Shows good control of elementary vocabulary but major errors
CEFR B1 BEAD :mib 5 EEDEVCIEL still occur when expressing more complex thoughts or handling
R unfamiliar topics and situations.

aonoeud ojul } bumnd g
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Table 2-8 is an example of the format with the Can-dos from Table 2-7 inserted into it. For the assessment
criteria ‘Contents/Activities’, as explained in step 1, the MY Can-do set as the learning objective for the ‘Work

and career’ topic has been inserted under the achievement level ‘3. You did it!’

Table 2-8 Example of a format for assessment standards containing Can-dos output from the website

60

Assessment
criteria

1 2
Work harder Almost there

3
You did it!

4
Excellent

Contents/
Activities

Thematic
development

Coherence and
cohesion

Fluency

Vocabulary

Grammar

Pronunciation

Can explain in some detail
to a Japanese person
who has recently been
dispatched from Japan
about the work of one’s
department, conveying
information the Japanese
person should know and
touching upon differences
and similarities between
one’s firm and a Japanese
company.

Can tell a story or describe something in a simple list of

points. (A2)

Can reasonably fluently relate a straightforward narrative
or description as a linear sequence of points. (B1)

Can link groups of words
with simple connectors like
‘and’, ‘but’ and ‘because’.

Can use the most frequently
occurring connectors to link
simple sentences in order

Can link a series of shorter, discrete simple elements into
a connected, linear sequence of points. (B1)

(A2.1) to tell a story or describe
something as a simple list
of points. (A2.2)

Can construct phrases on | Can make him/herself
familiar topics with sufficient | understood in short
ease to handle short contributions, even
exchanges, despite very though false starts and
noticeable hesitation and reformulation are very
false starts. (A2.1) evident. (A2.2)

Can keep going
comprehensibly, even
though pausing for
grammatical and lexical
planning and repair is very
evident, especially in longer
stretches of free production.
(B1.1)

Can express him/herself
with relative ease. Despite
some problems with
formulation resulting in
pauses and 'cul-de-sacs',
he/she is able to keep
going effectively without
help. (B1.2)

- Has a sufficient vocabulary
for the expression of basic
communicative needs.

Has sufficient vocabulary to
conduct routine, everyday
transactions involving

Has a sufficient vocabulary to express him/herself with
some circumlocutions on most topics pertinent to his/her
everyday life such as family, hobbies and interests, work,

familiar situations and
topics. (A2.2, vocabulary
range)

(A2.1, vocabulary range)

- Has a sufficient
vocabulary for coping with
simple survival needs. (A2.1,
vocabulary range)

travel, and current events. (B1, vocabulary range)

Can control a narrow repertoire dealing with concrete
everyday needs. (A2, vocabulary control)

Shows good control of elementary vocabulary but
major errors still occur when expressing more complex
thoughts or handling unfamiliar topics and situations. (B1,

vocabulary control)

Uses some simple structures correctly, but still
systematically makes basic mistakes - for example
tends to mix up tenses and forget to mark agreement;
nevertheless, it is usually clear what he/she is trying to
say. (A2)

Uses reasonably accurately
a repertoire of frequently
used ‘routines’ and
patterns associated with
more predictable situations.
(B1.1)

Communicates with
reasonable accuracy in
familiar contexts; generally
good control though with
noticeable mother tongue
influence. Errors occur, but
it is clear what he/she is
trying to express. (B1.2)

Pronunciation is generally clear enough to be understood
despite a noticeable foreign accent, but conversational
partners will need to ask for repetition from time to time.
(A2)

Pronunciation is clearly intelligible even if a foreign accent
is sometimes evident and occasional mispronunciations

occur. (B1)
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5. Rewrite the Can-dos to make them more understandable

Rewrite the Can-dos inserted into the format for the assessment standards in sentences that are easy for the
learners to understand. You can also rewrite them in the learner’s native language. It is important to use positive
expressions for the standards they have achieved. This will help to motivate the learners.

In cases where multiple Can-dos can be applied to a certain level of achievement in a certain category, refer to
the objectives, identify suitable contents from each of the Can-dos, and summarise them. If there is only one
Can-do for multiple levels of achievement, it will be necessary to break up the contents and assign them to the
respective levels.

From among the assessment criteria, the item for ‘Contents/Activities’ as described in steps 1 and 4 is the
actual learning objective (MY Can-do at the m level). Hence, the objective is inserted directly, without any
changes, into the level of achievement 3. With regard to rewriting the can-dos for the achievement levels 1, 2,
and 4, refer to the List of characteristics for each Can-do level (Reference Material 3).

Looking at the Can-dos in Table 2-8, created in Step 4, we can see that because the Can-dos for @ Thematic
development and @ Coherence and cohesion have similar contents, they were consequently combined into
one as ‘Discourse structure’.

Figure 2-11 is an example of the completed assessment standards. Fugue 2-11 sets out the learning objective
from the ‘Work and career’ topic of ‘Can explain in some detail to a Japanese person who has recently been
dispatched from Japan about the work of one’s department, conveying information the Japanese person
should know and touching upon differences and similarities between one’s firm and a Japanese company’ and
the contents of the learning activities based on this.
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Figure 2-11 Example of the completed assessment standards

Work and career: Table of assessment standards

Assessment
criteria

1
Work harder

2
Almost there

3
You did it!

4
Excellent

Contents/
Activities

Discourse
structure

Fluency

Vocabulary

Grammar

Pronunciation

Can explain in short, simple
terms to a Japanese person
who has recently been
dispatched from Japan about
the work of one’s department,
conveying information the
Japanese person should know
and briefly touching upon
differences and similarities
between one’s firm and a
Japanese company.

Can explain in some detail
and in a simple list of points to
a Japanese person who has
recently been dispatched from
Japan about the work of one’s
department, while conveying
information the Japanese
person should know and briefly
touching upon differences and
similarities between one’s firm
and a Japanese company.

Can explain in some detail

to a Japanese person who
has recently been dispatched
from Japan about the work of
one’s department, conveying
information the Japanese
person should know and
touching upon differences and
similarities between one’s firm
and a Japanese company.

Can explain in a well-organised
and easy-to-understand
manner to a Japanese person
who has recently been
dispatched from Japan about
the work of one’s department,
while conveying information
the Japanese person should
know and touching upon
differences and similarities
between one’s firm and a
Japanese company.

Can make a simple list of
points and connect simple
expressions and sentences

by using simple connective
expressions such as ~C (and)
and ~1H" (out).

Can describe and explain
things by connecting
sentences using common
connective expressions such
as FNH'S (also)and LH*L
(however).

Can explain and describe
things in a linear, simple
manner by connecting several
short clauses using connective
expressions such as & J°
(first), ~CTH'5 (after that),
and ~154 (in the event that).

Can speak in a relatively fluent
and coherent manner, though
the main points are in a linear
sequence.

Can convey to some extent
what one wishes to express
and carry out short dialogues
if the topic is familiar, though
one may struggle to find the
appropriate words or make
false starts.

Can make the other person
understand what one wishes
to say if the conversation

is short, though one often
pauses, repeats, and
rephrases.

Can conduct a relatively long
conversation in an easy-to-
understand manner without
any major difficulties, though
there may be pauses or
rephrasing in an effort to make
the grammar and vocabulary
accurate.

Can convey what one wishes
to express relatively effortlessly
and continue the conversation
without any help, though one
may pause or struggle.

Has and can use vocabulary
that is sufficient enough to
carry out the most basic
communication about one’s
work.

Has and can use enough
vocabulary to deal with work-
related matters on a daily
basis.

Has and can use enough
vocabulary to convey what one
wishes to express about work-
related matters, though there
may be some roundabout
expressions.

Though there is some difficulty
in expressing complex ideas
and thoughts, has and can
use enough vocabulary to
convey what one wishes to
express about work-related
matters.

Can use several sentence
forms. Though there are
repeated basic grammatical
mistakes, in most cases it is
clear what one is trying to say.

Can use simple sentence
forms correctly, though
there still are some repeated
mistakes.

Can use frequently used
sentence forms fairly
accurately, if the situation is
relatively predictable.

Can use grammar fairly
accurately in familiar situations,
though there are some
mistakes and influences from
the mother tongue.

Can say simple short

phrases and sentences with
understandable pronunciation,
though the influence of the
mother tongue is evident

and one may be asked for
repetition.

Can speak with pronunciation
that is clear enough for the
other person to understand
most of what one says,
though there is still some
influence of the mother tongue
and some parts are difficult to
understand.

Can speak with pronunciation
clear enough for the other
person to understand, though
there are some noticeable
traces of one’s mother tongue
or mistakes in pronunciation.

Can speak with clear

and easy-to-understand
pronunciation, though there
are some traces of one’s
mother tongue and mistakes
in pronunciation.
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6. Create an assessment sheet based on the assessment standards

Based on the assessment standards completed in Step 5, an assessment sheet such as that shown in Figure
2-12 is created. On this course, the assessment sheet shown in Figure 2-12 is used by both the teacher and
the learners who have made their presentations. Depending on the learner’s level, it may be better to create a
sheet for the presenter, written in their native language or in easy Japanese.

The learner listens to a recording of their own presentation after the lesson and checks the sheet. The teacher
can check the sheet while listening to the presentation, or check it after listening to the recording. It is also a
good idea for learners to use the same assessment sheet for peer assessment.
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Figure 2-12 Example of an assessment sheet created based on the assessment standards

Work and [Objective]

Can explain in some detail to a Japanese person who has recently been

career dispatched from Japan about the work of one’s department, conveying information
the Japanese person should know and touching upon differences and similarities
between one’s firm and a Japanese company.
Name
Assessment 1 2 3 4

criteria Work harder Almost there You did it! Excellent

Contents/
Activities

Discourse
structure

Fluency

Vocabulary

Grammar

Pronunciation

Can explain in short, simple
terms to a Japanese person
who has recently been
dispatched from Japan about
the work of one’s department,
conveying information the
Japanese person should know
and briefly touching upon
differences and similarities
between one’s firm and a
Japanese company.

Can explain in some detail
and in a simple list of points to
a Japanese person who has
recently been dispatched from
Japan about the work of one’s
department, while conveying
information the Japanese
person should know and briefly
touching upon differences and
similarities between one’s firm
and a Japanese company.

Can explain in some detail

to a Japanese person who
has recently been dispatched
from Japan about the work of
one’s department, conveying
information the Japanese
person should know and
touching upon differences and
similarities between one’s firm
and a Japanese company.

Can explain in a well-organised
and easy-to-understand
manner to a Japanese person
who has recently been
dispatched from Japan about
the work of one’s department,
while conveying information
the Japanese person should
know and touching upon
differences and similarities
between one’s firm and a
Japanese company.

Can make a simple list of
points and connect simple
expressions and sentences

by using simple connective
expressions such as ~C (and)
and ~1H" (out).

Can describe and explain
things by connecting
sentences using common
connective expressions such
as ZNH'S (also)and LN L
(however).

Can explain and describe
things in a linear, simple
manner by connecting several
short clauses using connective
expressions such as & o
(first), ~CTH'5 (after that),
and ~15% (in the event that).

Can speak in a relatively fluent
and coherent manner, though
the main points are in a linear
sequence.

Can convey to some extent
what one wishes to express
and carry out short dialogues
if the topic is familiar, though
one may struggle to find the
appropriate words or make
false starts.

Can make the other person
understand what one wishes
to say if the conversation

is short, though one often
pauses, repeats, and
rephrases.

Can conduct a relatively long
conversation in an easy-to-
understand manner without
any major difficulties, though
there may be pauses or
rephrasing in an effort to make
the grammar and vocabulary
accurate.

Can convey what one wishes
to express relatively effortlessly
and continue the conversation
without any help, though one
may pause or struggle.

Has and can use vocabulary
that is sufficient enough to
carry out the most basic
communication about one’s
work.

Has and can use enough
vocabulary to deal with work-
related matters on a daily
basis.

Has and can use enough
vocabulary to convey what one
wishes to express about work-
related matters, though there
may be some roundabout
expressions.

Though there is some difficulty
in expressing complex ideas
and thoughts, has and can
use enough vocabulary to
convey what one wishes to
express about work-related
matters.

Can use several sentence
forms. Though there are
repeated basic grammatical
mistakes, in most cases it is
clear what one is trying to say.

Can use simple sentence
forms correctly, though
there still are some repeated
mistakes.

Can use frequently used
sentence forms fairly
accurately, if the situation is
relatively predictable.

Can use grammar fairly
accurately in familiar situations,
though there are some
mistakes and influences from
the mother tongue.

Can say simple short

phrases and sentences with
understandable pronunciation,
though the influence of the
mother tongue is evident

and one may be asked for
repetition.

Can speak with pronunciation
that is clear enough for the
other person to understand
most of what one says,
though there is still some
influence of the mother tongue
and some parts are difficult to
understand.

Can speak with pronunciation
clear enough for the other
person to understand, though
there are some noticeable
traces of one’s mother tongue
or mistakes in pronunciation.

Can speak with clear

and easy-to-understand
pronunciation, though there
are some traces of one’s
mother tongue and mistakes
in pronunciation.

(Things | am satisfied about

fThings | should work harder on
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In this section, we have introduced the processes for creating learning objectives, self-assessment checklists,
assessment standards, and assessment sheets. When creating the assessment standards, you can also refer
to the Common Reference Levels for Qualitative aspects of spoken language use provided by the CEFR

(Reference Material 5).

When creating the assessment standards and assessment sheets for measuring writing competency, please
refer to the assessment standards and assessment sheets for essay-writing, introduced in section 1.5
‘Understanding the Portfolio’. The ‘Written assessment criteria’ provided by the CEFR is set out on pp.142-143
of Insights from the Common European Framework (Oxford University Press, 2004).
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Reference Material

|Reference Material 1 |CEFR Common Reference Level: self-assessment grid

Y Bl
| can recognise familiar words and || can understand phrases and | can understand the main
very basic phrases concerning the highest frequency vocabulary | points of clear standard speech
myself, my family and immediate | related to areas of most on familiar matters regularly
o | concrete surroundings when immediate personal relevance encountered in work, school,
'% people speak slowly and clearly. | (e.g. very basic personal and leisure, etc. | can understand the
o | B family information, shopping, main points of many radio or TV
% - local area, employment). | can programmes on current affairs or
<Z( catch the main point in short, topics of personal or professional
5 clear, simple messages and interest when the delivery is
" announcements. relatively slow and clear.
% | can understand familiar names, || can read very short, simple texts. || can understand texts that
= words and very simple sentences, || can find specific, predictable consist mainly of high frequency
& | for example on notices and information in simple everyday everyday or job-related language.
g posters or in catalogues. material such as advertisements, |l can understand the description
o prospectuses, menus and of events, feelings and wishes in
timetables and | can understand | personal letters.
short simple personal letters.
| can interact in a simple way | can communicate in simple | can deal with most situations
c provided the other person is and routine tasks requiring a likely to arise whilst travelling in
S | prepared to repeat or rephrase simple and direct exchange of an area where the language is
§ things at a slower rate of speech | information on familiar topics and | spoken. | can enter unprepared
g and help me formulate what activities. | can handle very short | into conversation on topics that
'GC_J I'm trying to say. | can ask and social exchanges, even though | | are familiar, of personal interest
S | answer simple questions in areas | can't usually understand enough | or pertinent to everyday life (e.g.
@ & | of immediate need or on very to keep the conversation going family, hobbies, work, travel and
z familiar topics. myself. current events).
5
% | can use simple phrases and | can use a series of phrases and || can connect phrases in a
S sentences to describe where | live | sentences to describe in simple simple way in order to describe
B | and people | know. terms my family and other people, | experiences and events, my
1§ living conditions, my educational | dreams, hopes and ambitions.
o background and my present or | can briefly give reasons and
é most recent job. explanations for opinions and
3 plans. | can narrate a story or
2 relate the plot of a book or film
and describe my reactions.
| can write a short, simple | can write short, simple notes | can write simple connected
postcard, for example sending and messages relating to matters | text on topics which are familiar
holiday greetings. | can fill in forms | in areas of immediate needs. | can | or of personal interest. | can
% o with personal details, for example | write a very simple personal letter, | write personal letters describing
'D:: E | entering my name, nationality and | for example thanking someone for | experiences and impressions.
= = | address on a hotel registration something.
form.
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B2

| can understand extended
speech and lectures and follow
even complex lines of argument
provided the topic is reasonably
familiar. | can understand most
TV news and current affairs
programmes. | can understand
the majority of films in standard
dialect.

C1

| can understand extended

speech even when it is not clearly
structured and when relationships
are only implied and not signalled
explicitly. | can understand television
programmes and fims without too
much effort.
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974

| have no difficulty in understanding
any kind of spoken language,
whether live or broadcast, even
when delivered at fast native speed,
provided | have some time to get
familiar with the accent.

| can read articles and reports
concerned with contemporary
problems in which the writers adopt
particular attitudes or viewpoints. |
can understand contemporary literary
prose.

| can understand long and complex
factual and literary texts, appreciating
distinctions of style. | can understand
specialised articles and longer
technical instructions, even when they
do not relate to my field.

| can read with ease virtually all forms
of the written language, including
abstract, structurally or linguistically
complex texts such as manuals,
specialised articles and literary works.

| can interact with a degree of fluency
and spontaneity that makes regular
interaction with native speakers quite
possible. | can take an active part

in discussion in familiar contexts,
accounting for and sustaining my
views.

| can express myself fluently and
spontaneously without much obvious
searching for expressions. | can use
language flexibly and effectively for
social and professional purposes. |
can formulate ideas and opinions with
precision and relate my contribution
skillfully to those of other speakers.

| can take part effortlessly in any
conversation or discussion and

have a good familiarity with idiomatic
expressions and colloquialisms. | can
express myself fluently and convey
finer shades of meaning precisely. If

| do have a problem | can backtrack
and restructure around the difficulty so
smoothly that other people are hardly
aware of it.

| can present clear, detailed
descriptions on a wide range of
subjects related to my field of interest.
| can explain a viewpoint on a topical
issue giving the advantages and
disadvantages of various options.

| can present clear, detailed
descriptions of complex subjects
integrating sub-themes, developing
particular points and rounding off with
an appropriate conclusion.

| can present a clear, smoothly
flowing description or argument in a
style appropriate to the context and
with an effective logical structure
which helps the recipient to notice
and remember significant points.

| can write clear, detailed text on a
wide range of subjects related to
my interests. | can write an essay
or report, passing on information
or giving reasons in support of or
against a particular point of view.

| can write letters highlighting the
personal significance of events and
experiences.

| can express myself in clear, well-
structured text, expressing points

of view at some length. | can write
about complex subjects in a letter, an
essay or a report, underlining what

| consider to be the salient issues. |
can select style appropriate to the
reader in mind.

| can write clear, smoothly flowing
text in an appropriate style. | can
write complex letters, reports or
articles which present a case with
an effective logical structure which
helps the recipient to notice and
remember significant points. | can
write summaries and reviews of
professional or literary works.

References: Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge: Cambridge University Press.
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Reference Material 2

Classification

Communicative language activities

70

Reception

Production

Interaction

[\[o¥

Category
BT &R

List of categories for language competences and language activities

Explanation of categories

Descriptions related to overall listening [CEFR: overall listening
comprehension)

BEEERLOREZRE

Understanding conversation between native speakers [CEFR:

2 understanding conversation between native speakers]
5 BEEPIUEY Ty 3 vEEL Listening to a lecture, presentation, etc. as a member of a live audience
[CEFR: listening as a member of a live audience]
BROrFO YR ZEL Listening to public announcements such as broadcasts at train stations,
4 and instructions directed at oneself [CEFR: listening to announcements
and instructions]
5 BEAT 1 7 7ZE< Listening to audio media and recordings, such as radio programs [CEFR:
listening to audio media and recordings]
6 FTOT LMK Descriptions related to overall reading [CEFR: overall reading
comprehension]
; FRPA-IZEHO Reading correspondences such as letters, faxes, and e-mails [CEFR:
reading correspondence]
s MHEFBHRERULT |dentifying the specific information needed from bulletins,
advertisements, materials, etc. [CEFR: reading for orientation]
9 BRPERZTHD Reading and understanding the outline and key points of news articles
and specialised materials [CEFR: reading for information & argument]
10 SHIRZEFO Reading instructions and explanations in instruction manuals,
agreements, etc. [CEFR: reading instructions]
iy TLESIEZR D Listening to audio while watching a video, such as TV programmes,
films, etc. [CEFR: watching TV and fim]
12 |FET T &M Descriptions related to overall speaking [CEFR: overall oral production]
13 REBPYEZS Talking about one's experiences, knowledge, or a story [CEFR:
sustained monologue: describing experience]
14 EDuN RS} Stating one's opinions, reasons, and proof, such as in a debate [CEFR:
sustained monologue: putting a case (e.g. in a debate)]
15 | B’H]7F OV R%=ZETD Making a public announcement [CEFR: public announcements]
16 BEYPILEYT—Y3vETD Addressing audiences in a lecture, speech, presentation, etc. [CEFR:
addressing audiences]
17 | BT EEM Descriptions related to overall writing [CEFR: overall written production]
18 e 7ZEL Writing about one's experiences, knowledge, or a story [CEFR: creative
writing]
19 Lik—hseEEE< Writing reports, essays, etc., by summarising information [CEFR: reports
and essays]
0 COBETOD® D EDO L Descriptions related to overall spoken interaction [CEFR: overall spoken
interaction]
o1 BEGEEEPOEDZETD Interacting with a native speaker [CEFR: understanding a native speaker
interlocutor]
0o HRNEPD EDZET D Interacting to maintain social relationships, such as greetings, social
pleasantries, small talk, etc. [CEFR: conversation]
o3 AT F—=XIVIFHBE TP ED7%ZF D | Consulting with or exchanging opinions with friends/acquaintances in
informal settings [CEFR: informal discussion (with friends)]
o4 T4+ —XIVFIBECERT D Engaging in discussions in formal settings, such as meetings, debates,
etc. [CEFR: formal discussion and meetings]
HEWEERICPDOEDZET D Interacting in cooperative work with others, such as event planning,
25 relocation, etc. [CEFR: goal-oriented co-operation (e.g. repairing a car,
discussing a document, organising an event)]
EPRHEEETPDEDZET D Interacting to obtain goods and services at shops and public spaces
26 such as stations, government offices, banks, etc. [CEFR: transactions
to obtain goods and services]
- [EERIRT D Exchanging substantial information that is required for certain reasons

[CEFR: information exchange]
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Category

Guidebook for Users [New Edition]

Explanation of categories

o8 AVIE1—TB /%D Interviewing and being interviewed, including consultations at a hospital
[CEFR: interviewing and being interviewed]
o9 NETDYD ED 2 Descriptions related to overall written interaction [CEFR: overall written
interaction]
30 | FHEOCX=)LDPOEDZET D Interacting through letters, faxes, e-mails, etc. [CEFR: correspondence]
a1 REBEEEPLEZEEL Filling in a prescribed form such as application forms and questionnaires,
and writing notes and messages [CEFR: notes, messages & forms]
] BEXZHAIT Identifying cues and inferring meaning and intent from the context [CEFR:
g 32 identifying cues and inferring (spoken & written)]
oc
- KIRFEZEZD Considering how to express what one wishes to convey [CEFR:
g planning]
}‘E ” (FRETERWVC EZ) DA THD | Compensating for what one is unable to verbalise appropriately, such as
= by replacing with other expressions or gesturing [CEFR: compensating]
a a5 BODHRFEZEZY—TD Monitoring one's own speech and revising errors or rephrasing [CEFR:
monitoring and repair]
% HKEWEZWMD (F§—  TAF2D) Taking turns appropriately, and starting, continuing, and ending a
conversation [CEFR: taking the floor (turn-taking)]
.§ FERDOERRICHITSH Cooperating on the development of a conversation or discussion by
§ 37 connecting what one said with what others said, or checking the flow of
g dialogue up to that point [CEFR: co-operating]
a8 SRz KD D Asking for clarification on a point one could not understand, or asking
for detailed explanations [CEFR: asking for clarification]
39 AEP/—ZHD Taking notes of what others said, such as in lectures, seminars, etc.,
_,E [CEFR: note-taking (lectures, seminars, etc.)]
= 20 EHLIEOEEELIEDTD Summarising the contents of a text, rewriting the important points [CEFR:
processing text]
41 X 5 SEDEHE Range of vocabulary, grammar, phonology, literacy, etc. that one can
apply [CEFR: general linguistic range]
» fEFEEEE Range of vocabulary knowledge
§ 42 [CEFR: vocabulary range]
‘§ 4 EBEOBVTHEL Ability to control vocabulary knowledge
g [CEFR: vocabulary control]
; s SOERIIERES Grammatical accuracy
8 %’ [CEFR: grammatical accuracy]
583 E’ 45 EROEE Knowledge of pronunciation and intonation, and ability to control it
= = [CEFR: phonological control]
E 5 EEEDIER Knowledge of spelling, writing system, usage of punctuation marks,
o etc., and ability to control it [CEFR: orthographic control]
§, Sociolinguistic | -, | HRSHEVEES Sociolinguistic appropriateness [CEFR: sociolinguistic appropriateness]
I=h competences
2 o | 48 E{ Ability to control contents and speaking style to suit the situation and
8 g listener [CEFR: flexibility]
IS 2 g 49 HREE Ability to start, continue, and end a speaking turn
E e g [CEFR: turn-taking]
8 ‘;i ; 50 SEREDER Ability to list and develop points of discussion [CEFR: thematic
£ g development]
; 2 —BM RS Ability to construct text using connecting and combining expressions
é | s [CEFR: coherence and cohesion]
g =3 LD Ability to enunciate clearly, continue a conversation, and deal with the
o _E _,0=3 52 situation when stuck [CEFR: spoken fluency]
g qé‘ 53 BURD IERES Ability to explicitly verbalise one's thoughts and other matters [CEFR:
w8 propositional precision]

Reference: Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge: Cambridge University Press.
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| Reference Material 3-1 | List of characteristics for each Can-do level [Reception]

(074

1

e 1 & ] o 1 o

| Condition | + | Topic/Setting | + | Object | + | Action
o BEEEEE(CHIEDRNIA o IBLWDEICHIcoT o £ETHN. BOXTHN. &H o BIFIEFCED
E— RTEINTH SDEEDEL C&(F o SRER(CIBME L CTHHIMIC
* NEDEEDSVRKIR FIRCED
PHENFIBAKRE. BIZ
HDBNEPIFHEZFABL
leBMDEErILEY
T—y3v
« BOWRHRDBETLIF
o RLEHMET AN
s HIENIELELADHEAEIC s BHRDEMDHICEELT o RUFESE s BAFICEECTED
[F. EEEEHEZERT WiE<TH o RES BUXSNICLE o MEZFHMICIEFCED
DUENLGHDH o it B FRIDSHEH AN e )
o VK DO DIHTHENERIR o BADEFINDMRE TE o HEYBODHEFELIERAXRED
hHoTH MISEERR D HIRE
e BMUVWEMZFdHRYT & o HDHIEERV. BHET D
peENE A b
o HEZLETEEHAR o IRAVVBRKRRPOERR
DF IR
» BFHEDRKZEZRT D o SiISEERE CIe< & B(B2.2) o BEFEERLTOERICEA * BFEFEEDREICOVTN
JEDICBHBEFES CENT o AR, #=. HF. % 1Z&5E (B2.2) {TENTED (B22)
TN (FFBITHOTH) RIDILFR CE RIS D5EE o FRICHFIWLEER (B2.2) | |« B EX. BREHHM
(B2.2) (B2.2) BTENTED (B22)
e HODEDTESNTND
o SEDTIEEN BRI AR o IBLWVEFIN/SEEE Z& (B2.1) s MNZEECED (B2.1)
TREnTLnE (B2.1) o BDDEKRDDDNE
o AULBHINE (B2.1) o BN/ MREISEERE s NBNICHEENICDEM s EREB@TED
1555 o WMHTHIHRL I ENTE
o BEFBECEBDAE—RT o FRH FEPIWIETLEY 2
FEenTLnE T—¥av s ERFREZREDHDHILEN
o HUWEMMZTIdRY C& o fcLVTLIDFTLEDZa2— TED
BTENE A RFEREDEH s NEPZOEEEZTI (T
o RFIXVHTU— £DA ERETED
VEEaA— h=0¥3—
BB KBRS DIRE
o RLWVEMIET I
o [EMPELE. LR—b
s HEBN/ZEELA T, %5 o BHPEROMIEE LDEE o AR CIREFEMOTILE s NBZHBDIEFETED
BldoEbeLcLnE (B1.2) Vr—v3av, @& # (B1.2)
(B1.2) (B1.2)
o BifiSEERE (B1.1) e ZLDTUEER (15 e BRZEHCED (B1.1)
e ALK OO EEDE o 13, FR RRELEDE Ea— BLEE —a1— o BEERZEWOHETENT
beuTun (B1.1) EHCERHED. C<&k AUiR—b) (B1.2) x3 (B1.1)
ISR (B1.1)
o FEDEENIEZELET, F o BEIFELEE (B1.1) o BETED
BEblFoEheLTuni o BHDEMHEFPEEDD e SYFDENZ21—ZP, o HRE. BB ALORE
DEEE HEEREANRDRES EBETDENTED
nyesm (B1.1)
° DNVIEDDIRE, T L EFEHE
(B1.1)
o OBOER FH. /(UT
Ly b BOANE) (B1.1)
o IEISHEEEE (B1.1)
o EIEHFIYIER
o BHISIER
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Condition |+

Topic/Setting

|+

Topic/Setting

|+

Action

o BEIFCEFTHRIEEINT
unid (A2.2)

o MEHSERDIFEAEZE
BLTL<NDE5(E (A2.2)

e WODEFOEDEFES
nnig

* BENTEIILER (A2.2)

° ROBERNFEILEIEDA
5 (C<EFRVEEAPR
IRDER. BELW). T Dl
BoE. BR) (A2.1)

o TRITREFEEDER

e HEOFHEPL I 7 vIR (1R
= OEX. R (A2.2)

o FLEADFHE (A2.1)

e BL\ [FoED &L
BREAYyE—IPFPFOY
A

e HEOERPIER (B,
VAN, #REDRRIEE
DER. . BRESE
EDE/T)

o HEOBELFER (L&,
XZa—. B

s ARDBELET VAN (F
K. /Ty b FHEO
‘WS HERR)

e TUEDZa1—REH

o BENFUENZEIZT
NIRRT EICIEE CE
5 (A2.2)

NEZREDCIEFCED
(A2.1)

SEENERCED
ERNERTED
DESEREROHT &
nCTED

Al

*Levels shown in the brackets ( ) are levels A2, B1, and B2 further divided into two detailed levels respectively.

o BEAEND KD ICRVLKX
PIhZEHBNT. FEBICHD
<OEFERKHEBLTCD
S5ANF

e BAICEN DT, TEICKHD
<hEFFENNE

o NETHNIEFHEHELIZD
[0yZ9a)15}

o REAICHEID B

e HEDKLHHRRT

o JEVVERFEHA. B 18
Eo

o FRICEVEHRLET IR

o BEFBRORICHDER
SRRV BANEERR

« —X—ETOEMIBTE
HTED

« BBEBRIDTENTE
3

Reference materials: Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge: Cambridge University Press.
Council of Europe (2004) Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed.). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Tokyo: Asahi Press. (Original work published 2001)
Council of Europe. (2008). Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed., revised reprint). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Reprinted.Tokyo: Asahi Press.
(Original work published 2001)
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| Reference Material 3-2 | List of characteristics for each Can-do level [Production]

(074

C1

74

Condition | + | Topic/Setting | + | Topic/Setting | + | Action
o FHEIC DV CHIBDELVER o SCIRICTRD &K DIFHRERE s AETHEDEL. FULE
RICHULTH o FRIERSEEZR OfC. A 9/ ELTENTED
NOFINAE—F * MBICERDDDDLIIC,
o BHET O B CTHROIGRIEZHEAL

BRECRNS KD, B
HUIR—b, 5BLHE. Tvt
e

RIEFA. R, X2ER
DHEETZ

FHTENTED
BRONBUICEDETE
BEZBELTED
BEZERO>TCF>EDEH
KRCED

ZDY v ) VITEEEIE
TEE. ZidrFET2(C5]
TADTENTED

o BMISEEE

BREED DL T L
Trr—v3av

B, SBAEUEE
oLy T—v 3
. TUOAN
HIRETISAE R & BRI ZE R DI
BEXPERENIET I 2 ~

FmZREREL. JEICED
HERIA, 2h. FESE6
ZFHUSHBTED
FiE & UTRE UTAEFIC
BEDUVBEREXETE
LTENTED
BRERD DF MR ND T &
nTED
TIT—REFTED. BR
ZREFUC. BYEERC

BOHELHTENTED
o BHDELDDEDEFICES o [FoED&E UL, FFRMIC o BHIICERZERAL. HE
&8 UTC IR E S 5ERE BRELIETILEYT—Y3 FEZFUED EIFT,
o —RHIISEEBEDIFEALE > (B2.2) BARCMUZREBETED
o BODELNGDHEFIDER (B2.2)
DEIRISEE o EfICHRSINETILEY o ERITHTIZIC. RICKIRT
F—av (B2.1) &% (B2.2)

o DREL 7. BERIOHET (B2.1)

e HETHLLWT I b
e TyAPLIR—bk

LY v VILDEXBIEIC
TED CEHMICEC s DT &
ncEd (B2.2)

RIERRUIEH S, FlR
ERRIESR. BRPRED
HREZEI T, HHETED
(B2.1)
WAWLAIEET A DS
CIEHRPERETEDDC
EDTED (B2.1)

BAIECEH L fRD LD
TED

WDV D IEIBER AR 5T
MUESRATELIENT
o)
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Condition

|+

Topic/Setting

|+

Topic/Setting

|+

Action

o MBLCHBIEE

o PUTYNEAY hR—T 3
VICIEDIED BEIBNIELED
DHHBDN

* BHDHFIEEDHEN,
JFEENEER (B1.2)

° AENLER (B1.1)
s ER. FfE. 178 (B1.1)

o L\ BEELI v (B1.2)

o WHTEVREN (B1.1)

° HHIEEDRED., BRI
P ILEY T3y

o SHCERBHZDHLEICH
EL. BETED (B1.2)

* HRREEDEE=ZROTH
DOBRZRRCESB1.2)

o EREMAN, EBHZEFAT

e BODBEDDHDEEIE o BB BTENTED (B1.1)
TSEERE o BifiCDIFEHOEIET Y o EENFEREKICRST
o IREPEG FOHFRE. # A ELTENTED (B1.1)
B o Y)EE
B1 o EHFEDTRIRED LR e BNDRBELRINEEET
= BTENTED
o ZPFHE, Hi e BHDEZ iR &N
TED
o B HLE BHLEMNDT
EDTED
o |BFRIETTCHMISHND T
EDTED
o LIS CEREERN
[CHENRTHERD T ENTE
)
o MEFAERLTHLTL « BAOBAOEECERE | |« BVILEYT—Y3Y * BREEBNDTENT
niE. B UEDAT EDHHFEE (A2.2) (A2.2) x5 (A2.2)
o StE. i, HiE. BLD o EREFIZEL T, BEISR
=, BEDEEEAD o WOWEANLETILEYT— RDHIEHTED (A2.2)
28 (A2.2) V3V (A2.1) o WFEDBWDEBRNRD T &
NTED (A2.2)
o Xk, FERE. ZE. 1] o BMSERY LB T— o WmBRTELIENTE
EPC<HREFTLTLE VEV; % (A2.2)
= (A2.1) o BT FIUR
o BB EETHRRD T &
o AMVETE. BISRE. A WTED (A2.1)
B FEBLIEE o BN ZERTEL
o FHARECEIHBRNENE TENTED (A2.1)
1
o BEHFHPELNTEE
TTENTED
o [ZLT] TUDU] 157K
5] 15 E DS T
DIFIFTELTENTED
o APERICDONT o JEEITEL. HEELTHES e ZiHLIFBTENTED
Al o HOPEELEDALICDW UleRIR GEUFDRENA® o BHILFHZLNT, ;BN

*Levels shown in the brackets ( ) are levels A2, B1, and B2 further divided into two detailed levels respectively.

T (ECITEATVLDDN
filzLTWLah)

HRDFEFS)
o BELRIR. HPX

BHIENTED

o HRICELTENTED

Reference materials: Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge: Cambridge University Press.
Council of Europe (2004) Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed.). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Tokyo: Asahi Press. (Original work published 2001)
Council of Europe. (2008). Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed., revised reprint). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Reprinted.Tokyo: Asahi Press.
(Criginal work published 2001)
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| Reference Material 3-3 | List of characteristics for each Can-do level [Interaction]

(074

C1

76

Condition

|+

Topic/Setting

|+

Topic/Setting

|+

Action

o BEFEELENTHSI0%Z
E5T

o FRENTHVELLGPEN
HITENNE

o HRVEAEEERICD
feoT

e BODEMNHZBRICE
PIRDIR IS ML FEE

o BANGRRPOERERR
o TEMEISER
o BRRECERRISIDH D i

o (IBANRBPOEREZ)
EWTET CEDTED
o BUREICIERRZINZ. H#DLY
a7V VAETIRRABIE

nCTED

BLL, FBITRIBICEY
WEEZEHHILTCDTENT
R)

SR LOFHRBIEL, &
DzHo>C. EIC. B

[CRBENTED
s HCEFRCTED
o BiFfaEic < CTH o RN DEM TEI TIE o SFIRICKIDIMRAVFEM ° [FOEDLIFHEICKIRT D
o BIRBDIEVELHDEE L \FERE 1558 CENTED
[CEEEEFMEERT D * BN DOEMIDFNDEE o fVHE1— o BIBLLETEIC. BRIC
MEEHDD o FAN—NCTDE=E[D ELVEWCEZRTFTED
EHMETSIEE e (fVHE2—ID) RBRICES
o BARLREE MedENTED
o (FANR—=RD) FHICDL
TV TENTED
* BHSNCHERRERES
BaHIENTED
o RBXRIR. BENETRE.
TS EERRA T R
PRACHITT D EDT
ED
e BUNZEELEATVEY o —AREY. FAMTHY. BEEEL. o EHISIEREIE (B2.2) o EEIRDEMILEHZERL
DEFESHE DR I RIRICEIT DIRLUGERE o RIFEGAE CODEFEIS R T, BEEHO>TRITE
DDFE LLIDH LNEW (B2.2) (B2.2) % (B2.2)
B 2D0EHETNE e BELDETEEELE ST o fVHE1— (B22) e SERLZBDELEVDT
(B2.1) JLICHLT (B2.2) &3 (B2.2)

s BEDHDRIETH

° BN DEE EDOREICET
2D 5WDER (B2.2)

o fcLWTL\DFEE
s BODEFINTFICEEL
E=Li

o RUEE

(AvFEa1—%&) IgH5H
[CHRMITITD T ENTE
% (B2.2)

BODEAPERZF>E
DEFHAL. FRTED
(B2.1)

L DIBRED SDIEHRE
AHEREUTRETED
(B2.1)
REREFHEITDE. R
AT, FIAMMDRERIC
FIHTDENTED(B2.1)

R0 BENCSHTE
)
SR PEEOBIE Z(F o
DERRDZEDTED
DRMICEVWTRRTE,
DADENZBHDICHE
EOIDIENTED
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Condition

|+

Topic/Setting

+

Topic/Setting

Rl

Action

o BCIFEVEVLWTENER
BV EBHDH
F4R—NIBMTDDEF
#LUWLH
BFICIF<DIRLZEKD DT
et SYorsv)
HEFIIEENITSEENT
[FoxEbEERBFLTININE
SEDBESICEFSNTONE

o —REVISEERE (B1.2)
o EHEPIREDI S/SHIRAE.
XAbevsERE (B1.2)

o HERER(DH HiEE (B1.1)

B CREANBELDSDDE
# (B1.1)
HBEEICEET HiEE (R
&, Bk, £, k7)) (B1.1)

SHrER (B1.2)

EANEDIERHKDE
(B1.1)

8 CHERICR T ER
(B1.1)

KEDHR
BAREFHE
EEPER

EREI, FTvoU.
RTED (B1.2)
REZLEHL. WBTED
(B1.2)
ADRHITENIXY
ZEIDHENTED (B1.2)

BANEERZXRFLIZD.
EREIRUIEDTES (B1.1)
B BR. Bl kRu%Z

o BHDEMDEICET D5E TERCRIETED (B1.1)
s o BRZEDIFCRATDHE
B1 L= PliwA | nTED (B1.1)
o EAN, HRAVISEERE
o HFEHHBWCTIFRELW e (REEID) BMUL. FlFdZ
W (RICASED oz EDTED
ZIRMY D1 E) o X RUHILEDREE
o RITRICEREZDHTE KIFL., FIABFORKIEIC
RINTDIENTED
s BHONWEELEBORZE
FICEBBRIBDIENTE
)
s ZEESDITENTED
o (FITHRICEET DL\ TLID
WRIS) JWLTDTENTE
%
o WENGDDBAEICIHEFHE) e BADAD THEMINTL o BLREE (A2.2) o (BATIEHRE) TH]L.
[FTLINURE,. (A2.2) b5ERE (A2.2) o FHELEIBANIER (A2.2) BREICEZADIENTED
o FmMNDoOL<DOEFOED o [®1T. TEH. BE. ELYW o EZVIER (A2.2) (A2.2)
sEnnE (A2.2) DX OFBHDEFETDE o REEICSITED (A2.2)
EORRE (A2.2) o FEILIER (A2.1) o D ADERICER
o [FoED, Wo<DH& H o IEB(CRUVHINEPD & NTED (A2.2)
D CBEEOIFSNICHEE o HEMEEBICEALT (A2.1) D (A2.1)
5E (A2.1) o (tEMPERIFEICEDD e ROMRZITHTENTE
o NEIFIZAICRELDRA ERFBHDSER (A2.1) o 550, BEELEAEYES 5 (A2.1)
Y hERDIRLTEHSR D o T B EANTFR o WEBMNWESDENTE
HHE (A2.1) s BENERIE % (A2.1)
o HIRPHZSRUENS o FHAIREFHEDKIRT e HB@mPY—ERZKDIc
(A2.1) L= PliwA | D, RBFELEDTESD(A2.1)
o BFRDEH D 5ERE e BEZINTDHIENTE
o LELELDRLPELD 5 (A2.1)
AZERDDCEDFIND o (TEHZEWVED. AT
DTHNE DITDTENTED. UIFT
ZEDCENTED (A2.1)
o (XE. . Fiix) &<
CENTED
o IHEHDHEBEEERLTL s BENERIE o AN RN E S 7 o BELITETRLODEDDTE
NBDKDFEEUEFH S, o L BTISEERE eI e DHBDRER p)
Ad FoEDEHOIDE, 18 e HBESPMAICELT (E o JEUVEEEISER. A, 18 o BMLEODERIDTDHIE
DR UERZAEHS., B FL\. AA. FTEYEE) N NGRS

*Levels shown in the brackets ( ) are levels A2, B1, and B2 further divided into two detailed levels respectively.

BalCE EF Sk

o FLBHERENE

ELEEREDEZ) B
ZEDTED

Reference materials: Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment.
Cambridge: Cambridge University Press.
Council of Europe (2004) Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed.). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Tokyo: Asahi Press. (Original work published 2001)
Council of Europe. (2008). Common European Framework of Reference for Languages: Learning, teaching,
assessment. (1st Ed., revised reprint). (S. Yoshijima and R. Ohashi, Ed. & Trans.). Reprinted.Tokyo: Asahi Press.
(Original work published 2001)
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Common Reference Levels: qualitative aspects of spoken language use

RANGE ACCURACY FLUENCY INTERACTION COHERENCE
Shows great flexibility Maintains consistent Can express him/ Can interact with ease Can create coherent
reformulating ideas in grammatical control herself spontaneously and skill, picking up and cohesive discourse

differing linguistic forms
to convey finer shades
of meaning precisely,

to give emphasis, to
differentiate and to
eliminate ambiguity. Also
has a good command
of idiomatic expressions
and colloquialisms.

of complex language,
even while attention is

otherwise engaged (e.g.

in forward planning,
in monitoring others'
reactions).

at length with a natural
colloquial flow, avoiding
or backtracking around
any difficulty so smoothly
that the interlocutor is
hardly aware of it.

and using non-verbal
and intonational cues
apparently effortlessly.
Can interweave his/
her contribution into
the joint discourse with
fully natural turntaking,
referencing, allusion
making, etc.

making full and
appropriate use of a
variety of organisational
patterns and a wide
range of connectors
and other cohesive
devices.

Has a good command
of a broad range of
language allowing
him/her to select a
formulation to express
him/ herself clearly in an
appropriate style on a
wide range of general,
academic, professional
or leisure topics without
having to restrict what
he/she wants to say.

Consistently maintains
a high degree of
grammatical accuracy;
Errors are rare, difficult
to spot and generally
corrected when they do
occur.

Can express him/
herself fluently and
spontaneously, almost
effortlessly. Only a
conceptually difficult
subject can hinder a
natural, smooth flow of
language.

Can select a suitable
phrase from a readily
available range of
discourse functions to
preface his remarks

in order to get or to
keep the floor and

to relate his/her own
contributions skilfully to
those of other speakers.

Can produce clear,
smoothly flowing,
well-structured speech,
showing controlled

use of organisational
patterns, connectors
and cohesive devices.

Has a sufficient range of
language to be able to
give clear descriptions,
express viewpoints

on most general

topics, without much
conspicuous searching
for words, using some
complex sentence forms
to do so.

Shows a relatively high
degree of grammatical
control. Does not make
errors which cause
misunderstanding, and
can correct most of his/
her mistakes.

Can produce stretches
of language with a
fairly even tempo;
although he/she can
be hesitant as he/she
searches for patterns
and expressions. There
are few noticeably long
pauses.

Can initiate discourse,
take his/her turn when
appropriate and end
conversation when
he/she needs to, though
he/she may not always
do this elegantly. Can
help the discussion
along on familiar
ground confirming
comprehension, inviting
others in, etc.

Can use a limited
number of cohesive
devices to link his/her
utterances into clear,
coherent discourse,
though there may be
some ‘jumpiness’ in a
long contribution.

Has enough language
to get by, with sufficient
vocabulary to express
him/herself with some
hesitation and circum-
locutions on topics such
as family, hobbies and
interests, work, travel,
and current events.

Uses reasonably
accurately a repertoire
of frequently used
‘routines’ and patterns
associated with more
predictable situations.

Can keep going
comprehensibly, even
though pausing for
grammatical and lexical
planning and repair is
very evident, especially
in longer stretches of
free production.

Can initiate, maintain
and close simple face-
to-face conversation on
topics that are familiar
or of personal interest.
Can repeat back part
of what someone has
said to confirm mutual
understanding.

Can link a series

of shorter, discrete
simple elements into
a connected, linear
sequence of points.

Al

Uses basic sentence
patterns with memorised
phrases, groups of a few
words and formulae in
order to communicate
limited information

in simple everyday
situations.

Uses some simple
structures correctly,
but still systematically
makes basic mistakes.

Can make him/herself
understood in very short
utterances, even though
pauses, false starts and
reformulation are very
evident.

Can answer questions
and respond to simple
statements. Can indicate
when he/she is following
but is rarely able to
understand enough to
keep conversation going
of his/her own accord.

Can link groups of
words with simple
connectors like ‘and’,
‘but’” and ‘because’.

Has a very basic
repertoire of words and
simple phrases related
to personal details and
particular concrete
situations.

Shows only limited
control of a few simple
grammatical structures
and sentence patterns
in a memorised
repertoire.

Can manage very short,
isolated, mainly pre-
packaged utterances,
with much pausing to
search for expressions,
to articulate less familiar
words, and to repair
communication.

Can ask and answer
questions about
personal details. Can
interact in a simple way
but communication is
totally dependent on
repetition, rephrasing
and repair.

Can link words or
groups of words

with very basic linear
connectors like ‘and’ or
‘then’.

Reference: Council of Europe (2001) Common European Framework of Reference for Languages: Leaning, teaching, assessment.
Cambridge: Cambridge University Press.
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e Further information regarding the JF Standard for Japanese-Language Education can be found at
https://jfstandard.jp

e Any comments or questions related to the ‘JF Standard for Japanese-Language Education
Guidebook for Users [New Edition]” can be forwarded to jfstandard@jpf.go.jp.
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